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Ceramics, just like all the other visual arts,

the desired attention as some other sub jects,

In the 1light of the above, one realizes that in the ongoing Ghana'sg

educational reforms, whereby great emphasis is placed on the acquisition

teachers some of the

do not receive a healthy attention.




This essay therefore 3

subject, seeks to i

analytical methods. Data collecteg were through on~the-spot interviews

of some ceramics teachers in SOme secondary schools,

as well as question-

naire sent to other teachers in selected schools.

The questionnaire were however, not for a case study of schools

that responded but to help get a broad view on problems relating to

the

teaching and learning of céramics in schools in Ghana. The analysis thus,

has been generalized.

subject. In chapter two, one finds the literature review about the

Chapter three takes a look at the general overview of the teach-

ing of ceramics in secondary schools. Chapter four then, deals with

aﬂalysis of questionnairei answered by teachers, Finally, the last

chapter - five, summarises, offers suggestions, and concludes the €ssay,
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THE PROBLEM AND ITS SETTING

A STATEMENT OF THE PROBLEM

Ceramics as a subject of study, is greatly €ncouraged in the current

educational reforms where emphasis is on the acquisition of vocational

skills. Clay, the basic material for ceramics is also abundant in

Ghana. However, ceramics is not g popular subject at

the school certi-

The objectives of the essay are:

l. To assess the teaching of ceramics in selected schools in Chana

2e To identify inherent problems and suggest ways of solving them.

Coe ASSUMPTIONS

2. That students are not seeing the value of the subject so do not

take its learning seriously,

D. IMPORTANCE OF THE STUDY

le The study will expose the flaws and impediments in the teaching of

- ceramics in Ghanaian secondary schoolse.

2. It will help revive the sinking image of ceramics as an art form

that can be taught angd offered at the school certificate examination

S« It will kindle students' interest to take the study of ceramics

more seriously.
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DATA COLLECTION

Data was collected through:

l. The administration of questionnaire to ceramics teachers in

selected sgchools.

2. Persgonal interviews with some ceramics teachers,

Je Congultation with some lecturers in the ceramics section of the

College of Art, UeS.T.; and also the use of books, journals and

theses located in the College of Art, UeS.T., and other libraries,

and guggestions.

LIMITATIONS
le Some of the questionnaire sent to teachers were not responded to.,
Out of 48 questionnaire sent to respondents only 29 received atten-
tion. Out of this, 3 respondents stategd their schools do not offer
ceramicﬁ.
2. Becausge secondary schools were on holidays the author couldn't get
some pictures he needed for illustration,
ABBREVIATIONS
le M.S.L.C. - Middle School Leaving Certificate
Le .J.S.S. b Junior Secondary School
3'. S¢5.5« = Senior Secondary School
4o S.CeE. = School Certificate Examination
Je '0' Level- Ordinary Level
6e 'A' Level- Advanced Level
le Bed. - Bachelor of Arts
8.  B.T.C.

- Specialist Training College

9¢ P.T.A. - Parent-Teacher Association



I. DEFINITION OF TERMS

1 ° Pre-he at ing

The very beginning of firing wares where

very little heat is needed to help make

drying of wares thorough,

Ze G-rog

L 3

Powdered fired clay

Je Chemical water
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4o Physical Water

Ordinary water added to clay to make it

become more plastic and workable,

The process of soaking clay to become

liquid and seliving it to remove unwanteq

mat erial Se

6s Turning Itool

4 metal tool used to trim clay ware espe-

‘ cially one thrown on the potter's wheel,
/« Kidney tool

A ceramic tool shaped like the kKidney

8¢ Green state

Unflired clay ware

9« Bi .
‘ lsque g Ware which has had one firing and une

glaZEd-

10. Glogst : Firing glazed ware

lle Scoopi v

Oping : Removal of core clay from a modelled solig

plece to give it lighter weight.

1 Moxrtar

Plaster sand mixed with water to be come

paste used to join bricks in building a

kiln.




15« Kiln furniture : Refractory materials used for packing wares in a

kiln for firing (eg. bats, props etc,)

1,. Bats : Flat refractory materials on which ceramic wares

are packed for firing.

15« Props ¢ Cylinderically shaped refractory materials used to
support the bats for firing (anything that does the
same work),

16,  Foot -

The ring at the base of a cup or bowl which rests on

the bat when packed for firing,



CHAPTER ONE

INTRODUCTION
M

l.1 CERAMICS - A VISUAL ART AND A VOCATIONAL SUBJECT

Ceramics is one of the Visual Arts, and, in order to talk about it

more effectively, it first needs to be considered within the general frame

work of the concept "Art" as a single subject entity taught and studied in
secondary schools.

- Art as a school subject, has suffered in terms of its teaching and

learning. There has often been the false notion that Art is not a sub ject

for the academically inclined, A few years ago, it was a common thing in

the primary school for éxample, for the Art period to be used for firewood

fetching, games, or some other purposes This situation arose presumably

for two reasons. In the first place, most teachers believe rather unfortu-

nately that Art implies drawing only. Thus, a teacher who cannot draw is not

one to teach Art or even direct any activity towards the learning of it.

Secondly, Art has never been a subject that counted towards certification

in the elementary school, especially during the days of the M.S.L.C., nor

the 4-year Teacher Training College., Heads of such schools and institutions

did not bother themselves whether it was taught or not. For marks, pupils

kets to show. In some cases teachers accepted eéggs and rats from pupils.

Thus, the study of art depended on the innate ability of the child rather

than on the guidirig principles of art education, and as Kojo Fosu puts it,

"Art, then, was not considered as an academic subject that could be taught

and learnt but rather, unfortunately,

1

as a chance gtudy solely dependent
on talent."

In any case, while some teachers ignorantly and injustly stifled the

artistic potentials in such pupils, other pupils entered secondary schools

.-a"""."--
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and offered art as one of their éxamination subjects. It ig at this stage

that art assumes some kind of importance,

Certificate Examination.

It must however be emphasised that examination in this context does not
imply that students study for examinations only,

of it is incentive

Under the J.S.S./S.8.8. programme, Visual Art has been subdivided into

- General Knowledge, Basketry, Ceramics, Graphic Design, Leather Work, Picture

Making, Sculpture, and Textilese.

In the old secondary school gystem however,

emphasis was mostly on Drawing and Painting, Graphic Design, Sculpture, cera-

mics, and Textiles. Picture making as appears in the SeS.S.

éxample was an agpect of Drawing

programme for

and Painting. There was also, until recently,

no theory paper in the SeCe/G.C.E. '0* level like the General Knowledge in Art

Paper that S5.8.8. students have. For practical eéxaminations students are

mede to chooge from specific areas.,

select from either composition of still-life objects; analytic study from

nature; or figure drawing. In Textiles, one selects from batic; tie/dye:

printing; and in some schools, weaving: The choice however, depending on

students interest.

In the cage of sculpture, the choice is between carving and modelling.

[n Graphic Degign,

such forms as success and greeting

In ceramics one either produces works which are

heel thrown or moulded, or hand built, Thus, in all, students are examineg

'0' level) in three areas.




It must be stated here that it was not until three years ago that a

compulsory theory paper was introduced as Art Paper One. Prior to this change

Paper One carried questions on composition in still-life objects and drawing

from Nature, from which students answered questions on one part only.

Graphic

Designing and Imaginative Composition also alternated for Paper Two, while

Paper Three catered for Figure Drawing as an alternative to Sculpture, Ceramics,

Textiles and the others.

student wishese.

'A' level Art hag always had an optional theory paper on Appreciation.

'A' level students thus, have three optionsg in all since they also choose two

out of the many ﬁsciilmes discussed earlier on.

It mst be stated that, for one reason or the other, ceramics is often

left out when students are choosing options to be examined ine This then, is

the task that the essay seeks to research by meang of interviews, library

research and personal experience in the classroom, to analyse the situation and

identify inherent problems that hinder the progress of ceramics in Ghanaian

schools. It is intended also to suggest possible solutions to pertinent

which is readily available

ountrywide. In addition ,the products

of indigenous ceramics is seen every-




ings in their homes.

Similarly, though wood is abundant » and a few hand-made

tools at little or no cost are enough among other things for the sculptor to

establish himself in busine ss, how meny Ghanaians want to own sculpture pieces,

1s a quegtion to be answered,

In this direction, ceramics has a lot to offers There is no doubt that

& potter will always be in business because the local people need hisg products

for everyday use. Unlike the painter or sculptor who most often works alone

until he can train someone to acquire his gkills and be competent in sculpte

ing, the potter has jobs for others the moment he sets up a studio, without

necessarily having to train them. Clay preparation for example needs no

skidled labour. Studio potters like Ekem and Mbro, located at Winnebas in

Bricks and roofing tiles which are durable and
cheaper can be produced locally with almost 100% locally obtainable raw ma-

terials as well ag locally manufactured equipment and tecols. Also the

acquired technology in ceramics could be used to improve upon indigenous

skills as well as traditional production methods.

Of course, it must not be migsconstrued that the above analysis is

intended to disqualify the other disciplines as authentic vocational poten-

tials. The arguement rather is that » ceramics, comparatively, looks more

viable in terms of gelf employment and industrialization as far as its raw

naterial base is concerned. This essay therefore, seeks to throw more light

nto ceramics as a subject of study so that it can be seen in its right per-

spective, as a potential area of employment opportunity that can offer pros-

ects for development, for both the student and the country as a whole,

’______!L{’ .‘P ”‘L




Last Decade". Presentation at N 4 T A.C '92 Colloguiom,

Great Hall, U.S.T., Kumasi, 1992, P.1

' 2e  WEST AFRICAN EXAMINATION COUNCIL, "SC/GCE Syllabus", 1989-92

' J« THE MINISTRY OF EDUCATION, "Visual Art Syllabus for Senior Secondary

Schools," Wisdom Press Ltd. s Accra, 1991.



ing of art in general,

a fair ghare in these problens.

Many scholars are of the opinion that the major problem facing art
education in schools has been the initial lack of respect for art as an
academic subject,

One of these scholars is Ko jo Fosu (1991)...l
(1991)

According to him, Edusei
states that the early stages of the teaching of art in contemporary

Ghanaian schools were unconventional. In the primary schools, in particular,

art was more informally taught than all the other subjects.

1t formed part

- of the extra-curricula activities rather than the scheduled course on the

regular time table.

It was frequently a punitive devise meted oyt to re-

calcitrant school children who were condemned by school teachers to

produce art and craft objects like bagkets. When it was decideg to be

taught only thoge childred ,judged by the teacher as talented were selected

for art lessons; and, in fact

ded on the child's own initiative, Art therefore, was not considered to

be any useful gsubject worthy of academic pursuit.

2 -
Supporting the above, Agyei (1990) also argues that in Ghana, despite

official pronouncements on the relationship between art and culture, visual

art has always been considered a frill in the school programme rather than

& priority area of study. For this reason little attention has been given

to its teaching and learning. He further states that art has therefore

_..-""—;-—-_—_



been of little or no importance to most edncatibnal leaders in Ghana,

Opoku Asare (1987)3 similarly states that though art hag Occupied a

place in the school and college curriculum, it hasg neither been accorded

the respect it deserves nor recognized as an important aspect of general

education. Rather,

sidiary subject even at the training college and university levels,

Kodua-Manuh (1979)* laments the situation

comes to art. Hardly do they use their free periods to practige art

’and

those who do it are discouraged with remarks like "

art is a wagte of time",

"we don't need art",

On ceramics specifiically, Kweifio (1981)5

time-

Opoku-Agare (1987)6

writes that Modern developments in art education

began at Achimota in 1927. 1In 1936 H.V, Meyerowits, a sculptor and desgigner

became the art and craft supervisor. He developed the art department into

2 school of art and craft offering a three-year specialist course based on

indigenous African and Ghanaian traditions. The curriculum included bag-



Kibi, Okwan, Awaso, Cape Coast, Anfoega, Mfensi and Anyinagi,
the abundance of clay,

Inspite of
other factors make problems persist with the teachirng

in schools and colleges. Another problem is the

shortage of qualified personnel for teaching ceramics in the Junicr and

senior secondary schools. He however éxpresses the feeling that ceranmics

given due recognition in the current educational reforms.

Ampofo Ayeh (19&].)9 writes that the ceramic industry has a promiging

future with regard to self sufficiency in production. He states further

that a country's level of industrialization depends basically on the iron

and steel industry and when ceramics is well catered for it has the advan~

tage of playing the role of supplying refractories and other essential

products to service the iron and steel industry.



Mettle Nunoo (1978)10 states that if the right attitude is accordea

the traditional arts in school education, learners would appreciate the

pottery.
11 . : . o
Blege (1986) commenting on the aimg and objectives of vocational

education states among other things that one way of achieving the aimg of

education is to provide the individual with a vocational gkill that will

enable one live in the current changing world.

| 2
Pongioen (1968)1 also states that when the most educated youth are

provided with a suitable training and work opportunities they work hard to

win and to develop their talents and potentials.

It is fherefore

4

realized from the foregoing that ceramics has a pO=-

tential which learners can exploit as a vocation to make a living. It is

also found that literature on the topic is mostly on Art in generales With

- this background literature, this essay seeks to tackle the problens facing

the teaching of ceramics specifically. Opinions and suggestions of ceramicsg

teachers and experts, and the author's personal experience would be employed

to show how teachers could be relieved of some of their frustrations and

make the study of ceramics in secondary schools more interesting.
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study, as has been

noted earlier on, in the elementary and secondary education., In fact, in

the primary schools particularly, the teaching of art was not glven any

healthy attention.

il measurese Thus, from its infancy the intellectual content of art wasg

Jeopardized, The sicuation further, in advance stages of learning, created

a complex of inferiofity in student s who even had the impulse to pursue the

learning of art, ag in the secondary schools, the few students who off'ered

to study art were laughed at,

living once they leave school. For this reason, many schools now teach

art more seriously.,

In the secondary schools, art ig a compulsory subject for all forms

one to three students. At this stage all aspects of the subject are taught

but whether this is done at all, is another isgue altogether, Such all

to school for wany reasonss This may happen either because the arcv teachers



3 Or, that there would be no

versatile art teachers in the school to offer the particular needeg exper-

tise. For these and other reasons to be discussed in the essay,

aspects of the subject suffer to the advantage of others. Most often than

not, in this regard, it is ceramics that lags behind., Other reasons for

this unfortunate situation include the fact that many schools do not have

art teachers whose special field 1s ceramics; the absence of some essential

equipment 1like the potter's wheels for thrown wares; and most importantly,

kilnsg to fire the wares,

| 3.2 CERAMICS TEACHERS

Even though ceramics is not Very popular in many schools as said above,

a f'ew schools are well known

Notable among these are Ebenezer and Achi-

mota Secondary Schools, both in Accra,

Adasadel in Cape Coast, and Winneba
Secndary School, Winneba,

Ceramics teachers are mostly products of the Specialist Teacher

Training College (S.T.C.) Winneba who hold the Teachers' Diploma in Art

Education and most often have specialised in ceramics.

Other teachers are

in Art with

There is also another category of teachers

from U.S.T. who hold the Post-Graduate Diploma in Art Education,

Gererally, the number of art teachers vary from school to school.

While some have only one art tutor, others have two

N

especially, in sixth form schools.

s three, or even four,

List of schools that responded to the

questionnaire, number of art teachers in each school, number of ceramics

teachers and their qualifiications, is however provided in Table 1,
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Of course, specia-

lized teaching (with regard to visual arts) is very strong in the 5.3.5.

programme. The 'Visual Arts' is an integral part of the vocational skills

It is noteworthy here that, in such

an economic situation of judicial use of expertise and knowledge, the tea-

ching of ceramics,

particularly in the upper forms benefits students who

select it for their examinations.

' 3.3 SCOPE OF WORK

rials, equipment and tools., Tt also deals with analytiecal study of products;

. historical and contemporary ceramic S; raw material classification, prog-

pecting and testing. There is also care and maintenance of tools and

. equipment, material processing techniques, and methods of production., In

| addition, terminologies are also taught.

Practical ceramics on the other hand deals with clay digging, clay

preparation, drawing and designing, creating articles with clay, decorating,

y drying and firing, and glazing. The chart overleaf isa vivid summary of topics

,J for S.SlS. Visual artS-

¥
fl

E Since most schools do not have potters' wheels, much of their

- practical work involves ceramic sculpture. Students are taught to model

- Or build forms with clay slabs, as well as by the coiling and pinching

methods. In schools where potter's wheels are available, students are

taught to throw pots in addition to modelling exercises.
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Summary of Topics for 38.38.s.

l1 Visual Arts
E
YEAR ONE YEAR TWO YEAR THREE
1., Ceramics as a vocation 8. Toolsg, equipment and 17, Raw material g,
raw materials equipment and tools
2. Tools, equipment ang ¢ Drawing and Designing 18, Drawing and
raw materials

3 Drawing and Designing 10,

Designing

Creating objects with 19, Hangd building and
clay - Brick and Tiles

congtruction
(Press Mould)
4. Creating objects and 1l. Ceramic sculpture 20. Wheel Work
Finishing
5« Decorating and 12. Wheel Work 2l. Kiln Firing -
finishing Electric Kiln
6 Drying and firing 15« Decorating ang 22. Glazing and Glaze
(Indigenous) Finishing Defects
7e« Glazing 4. Kiln construction 23« Establishing
small-scale
ceramlic industry
15 Firing-Wood Kiln ehe Costing, Pricing
and Marketing
16é. Glazing
It is

figures of domestic animal s, hougehold utensils, and other free forms that

portray students own impressions of things around them. Such works are only

gignificant as rudimentary exercises in ceramics for beginners. They are

mostly left unfired and end up being destroyed and clay recycled after class

discuaaion, appreciation, and sometimes, marking has taken place. Occasiona-

lly, one or two works are kept for record purposes.

free forms produced by students in upper forms are comparatively better than

those of the beginners. Such works are usually fired where possible and kept

in the art department.
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CHAPTER FOUR
ANALYSIS OF DATA

This chapter deals with analysis of data from questionnaire sent'to
ceramics feachers in various secondary schools in Ghana, The table below
shows schools that responded to the questionnaire. It includes the number
;:f art teachers in each school, number of ceramics teachers and their quas

lifications. Schools marked with astericks do not offer ceramics. The

analysis involves only the twenty-six (26) schools which offer ceramics,

TAELE 1

List of Schools, Art Teachers, Ceramics Teachers and their Qualifications

ifica~
Name of School Art Ceramics Quaj-l. ica
Teachers Teachers tion

l. Nsaba Secondary School -

2 .

Agona Nsaba . Pip
2. Swedru Secondary School -

Agona Swedru 2 1 B.A.
J« Winneba Secondary School - i

Winneba - 1 Dip.
4« St. Francis Secondary School~

Oda 2 1 Dip.
2« 0Oda Secondary School - Oda 2 1 Dip.
6. m':n Secondary School - 5 ) B.A.
/e« Osino Secondary School - Osino 1 1 Dip,
8. Abuakwa State College - Kibi 3 1 Dip.
9« /Mfantsepem College - _

Cape Coast 2 1 Dip.

16



Table 1 (cont'd)

Name of School Art Ceramics Qualifica-
Teachers . Teachersg tion
10, Mfantseman Girls -
Saltpond e 1 BeA.
11, St. Monicas -
Mampong Ashanti e 1 M.A.
{ 12, Eduman Secondary School-
15, Ebenezer Secondary School-
Accra _3 1 Dip-
1., Technology Secondary
| School - Kumasi 4 P.GD/B.A.
15. % Ghana Secondary School-
Bawku 1 - -
16, sunyani Secondary School-
sunyani 5 1 Dip.
17 Achimota Co]iege - Accra 7 - .
18, Twene Amanfo Secondary -
School - B/A 2 1 Dipe
19. Assin Manso Secondary
School - Mango 2 1 Dip.
20, Ghana National College -
Cape COaS't | 2 1 BeAo
21, Adisadel College - .
Cape Coast A 2 Dipe/BeA.
224 Odumaseman Secondary
_SChOOl - B/A 1 l M.Au
25« %'Ghana Secondary School -
- Koforidua _ b = -
2. Nungua Sec.School - Nungua 2 1 Dipa
25, Asamankese Secondary School 2 1 Dipe.
26. #Kpando Sec. School- Kpando 2 . -
27 Ahmadiyya Sec. School-Potsin 2 1 Dip
28, Wesley Grammar - Dansoman e . 1 P.GD
29. Bechem Pregec. -~ Bechem 1 1 Dip.



o P o v s L I LR it SN

Sub ject ~ Frequency o
_—\\_

Pottery 26 100

Brick & Tile 0O O
\

Total 26 100

Table 2 deals with specific subject areas ceramics teachers

teache The table shows that only pottery is taught by respondents,

TABLE 3 Ceramics Studio

- Studio Facility

; Frequency %o
Responge .
\
Yes 2 19,2
No 21 80. 8
e —————————————————————————————————————
Total 26 100.0

Table 3 shows whether schools of respondent s have studios for

ceramics. As indicates in the table, 5 respondents representing

19.2% say that their schools have studios; while 21, represent-
ing 80.8% say they do not have.



TABLE 4 A & B Respondents that have tools and equipment

TABLE 4 A : Tools réspondents have in their achobls

TOOLS:- 1le. Turning 2. Modelling
Je Sackboard/Pin 4o None Frequency %

A i | 5

19.2

B 2 O 0.0

C 3 1 3.8

D 1, 2 0 0.0

E l, 3 8 30.8

Rk 3 6 23,1

; G 1, 2, 3 2 767

| H 4 A 15.L
Total 26 100,0

'EQUIPMENT:- 1. Potter's Wheel

Frequency 7o
2e Kiln 3, Pugmill 4. None

A | 6 2361
B 2 & 154
C 3 0 0.0
D .1, 2 6 251
S 1,3 0 0.0
FrF 2,3 0 0.0
Rt dy 8,03 5 11.5
H 4 7 26,9

Total 26 100.0
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being 23.1% have potter's wheel onlye 4,

6, being 23,1% have potter's wheel and kiln,

OqUiPmnt B

TAELE 5 A & B

¢ How Clay is obtained and stored
TABLE 5 A : How Clay is obtained

e ———————————————————————————————————— "

Source

Frequency %
st
Free 22 84.6
Bought L 15.4

Total 26
e —————————————————————————————

100.0

Table 5A shows whether respondents buy clay or get it free. From the

table, 22 respondents representing 84.6% get clay free, while 4, also



Storage Fa cility

Cement bing 2 a2
Damp box 0 0.0
Polythene 18 69,2
Metal/Plastic containers 6 23.1

Tl 26

Table 5 B algo shows how respondents store their clay. The table

indicates that 2 Téspondents being 7/+2) use cement bins. 18, being

69.2% use Polythene. 6, being 23.1% use metal or plastic containers.,

But nobody uses damp box,

IABIE 6 : Distance from clay source

Distance Frequency 7o

1 - 5 km 7 26.9
6 = 10 km & 154
11 km/above 10 3845
Around school 5 19.2

Total 26 100.0
-N\_

Table 6 éhmvs the distance from respondents' schools to the place

they get clay. The table shows that 7 réspondents, representing
26.%% get clay from within 1=-55km 4, being 15.4% get clay from
within 6 - 10 km., 10 respondent s being 38.5% get clay from a dige

tance of 11 km and above ; while 5, répresenting 19.2% get clay

around their schools.
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26 100.0
—\‘___—______

Table 7 shows practical works respondents teach students. The

table shows that 11 respondents being 42.3% teach wodelling only;

15, being 57.7% teach both modelling and throwing; and no res-

pondent teaches only throwing.




TABLE 8 B : _ Means of Firing

: l. Open (trd.) 2. Pire-

wood kiln 3. Electric L. Saw- Frequency %
dust 5« None

A 1 O 0

B 2 3 11l.5

C 3 5 15.3

D & 7 26,9

E 2,3 3 11.5

£. 5 8 30.8
Total 26 100.0

Table 8 B also shows the means by which respondents fire students' works.
From the table, 3 respondents representing 11.5% use firewood kiln only.
> respondents use electric kiln. 7 being 26.%% use saw dast. 3, being

11.5% use both electric and firewood kilnse. Nobody uses the traditional

open firing, while 8 being 30.8% do not do any firing.

TABLE 9 : Problems connected with Firing

Kind of Problem Frequency %
l. Firewood Acquisition 5 1942
2. Cracks/Breakages 12 L6,2
J« Power cuts | O 0
ke Kiln breakdown 1 L™
o« Lack of kiln furniture Ll 42e3
6. None ' - 8 30.8

firing. The table indicates that 5 respondents being 19.2% have problem
with acquisition of firewood., 12 respondents being 46,2% have problem
with cracks and breakages of works. 1 respondent faces a problem with
breakdown of kiln. 11, being 42.3% have problem - with getting kiln fur-

niture, Nobody has problem with power cuts; while 8 respondents represen-
ting 30.8% do not face any probiem,



TABLE 10 : Whether réespondents have glazes

e s S

Response Frequency 7
\\
Yes 2 7’ 7
No 24 92.3
\\

Total 26 100,0

et

Table 10 shows respondents who have glazes in their schools. Tt

indicates that out of the 26 respondents 2 representing 7.7 have

glazes, while 24 representing 92.3% do not have,

TABLE 11 : Students interest in Ceramics

_“_M—__

Response Frequency %
-_—
Yes 21 80- 8
No 5 19,2
\
Total 26 100.0

Bttt

Table 11 indicates whether students have interest in ceramics
or not. The table shows that 21 respondents being 80.8% say

their students are interested in the subject; while 5, re-

presenting 19.2% say their students are not.



TABIE 12 : wWhether Students offer Ceramics at 3C2

P ot i —

Response Frequency a
Yes 3
No

v



TABLIE 14 : How Ceramics is financed

Source

7 26,9

Funds from P.T.A. O 0.0
Funds from Art Department 2 (a7
Student s Contributions 5 19.2
No funds 12 4642
Total 26 100.0

e P SRS 1B SRS S st IR

Table 14, indicates the source from which resgpondent s get money to
support the ceramics course. The table shows that / respondent s

representing 26.9% get money from school administration. 2, being
/77 get money from the Art Department. 5, being 12.2c get noney

through students contributions No respondent gets money from the

P.TeA.; while 12 respondents being 46.2% do not get money from

any source.

TABLE 15 : Whether ceramics should be taught
in schools or not

ST e o N s A

Response Frequency y/:
=i R A
Yes 26 100
g : S
Total 26 ' 100

necessary subject to be taught in secondary schoolse. The table
indicates that all the 26 respondents feel ceramics should be

taught in schools,



CHAPTER FIVE

SUMMARY, ﬂIG—@SI'IUNBI CONCLUSION

This is evident in the lack of the required tools, equipment, and materials.

There are also technical, administrative and other social problems.

In some cases however, some of these problems could somehow be

Contmlled.

For example, talking about tools, most of the ceramics tools

could be improvised without even any coste Tools like the cutting wire,

turning tools, and even the kidney tcol, could be designed by the teacher

himgelf from thrown away metal as well as other material pieces.

Perhaps, the root cauge of most of the problems facing ceramics

teachers is the lack of finance. TIn secondary schools, art departments do

not receive any grants. Students pay thirty cedis (ﬂ}0.00) per term as art

fees. The amount is often used to buy a few items like pencils and crayons.

It is thus, impossible to acquire ceramic equipment for the school.

In fact, the absence of potters wheel dees not encourage at all, the

teaching of ceramics because it is the wheel method with its production

skills that students should know in order to enjoy ceramics. With the

learning of the subject more seriously. In a gimilar way, 1f works produced

by students are not fired to permanence these works become of no use since

clay products cannot be used in their green state. It is no wonder therefore

that most ceramics teachers interviewed mentioned the two equipment ag the

most effective problem they are grappling with.

¥
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Another finance problem involves the procurement of materials. In

certain schools, clay, glazes and firewood are difficult to obtain, Nogt

of the schools are sited far from known clay deposits and such materials

can only be obtained the harg Waye A typical example of such a sltuation

kilometres to Asokwa, a village beyond Obuasi for clay. Similarly, Winneba

Secondary School apart from buying the clay travels over a distance of about

thirty-five kilometers to Abonko Tor 1t.

such that sometimes students do not get clay to work with. Similarly, the

firing of students works is not done, and even where kilns are available,

the green wares stay on the shelf for a longer time because there is no

money to purchase firewood or kiln furniture in the cage of schools with

electric kilns,

There are also technical problems like cracks and breakages which, of

course, may not be very difficult to handle. BRut with electric kilns, when

elements get spoiled it constitutes a big problem because getting replacement

is not easy.

Again, the situation whereby schools do not have ceramics studios as

indicated in table three, poses another problems This is because sy clay works

need time to dry well before they are fired. So, if they are at a place

where all other class activities g0 on, the tendency of the works being

destroyed before firing is great,.

Lack of expertise is also another problem to be considered. That 1s,

if the art teacher or teachers in the school did not specialize in ceramics,

the subject is not given the necessary attention. This is what has happened
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works especially in sculpture, or that

29

in Achimota for some time nmr.- ceramics teacher

After one Mr, Agbolosu - a

from 3.T.C. left the school around the late 1970s, ceramics has not been the

same, The

and three graphic degigners. TFor this reason, even

though the school has facilities for céramics, only ceramic sculpture ig

done. In view of this students offer sculpture,
and book binding

textiles, graphic design
for the School Certificate Examination,

Another militating factor 1s that of negative attitude towards ceramics.

As has been mentioned elsewhere in the €ssay, art has always occupied the peri-

phery of general education.

In spite of this some heads of institutions still

have a very low Opinion about art., Such heads are found to be difficult in

yielding to the demands of art teachers for funds to procure the necessgary

materials.

This uncompromising attitude basically stems from lack of inte-

One can also not afford to overlook students' disinterest in ceramics.

- Table 13 under section four shows that majority of students have interest

in ceramicse This is a reflection of the case with SeSe S students. Tn

schools where ceramics has been offered the studemts do not have any alter-

native., But in the old system,

5+2 'SUGGESTIONS AND RECOMMENDAT TONS

As has already been sald, some ceramics problems can be solved with

little difficulty. Technical problems like cracks and breakages normally

works might have been dried too

"-rapidlyo



It might also happen that the Joining of

cut-portions or edges are

not done well so that diring f‘iring handles of cups and bowls may peel

Beside these, the most outstanding cauge for cracks and breakages is the

p

type of firing technique employeds. If works are not bone dry and fir:

In modelling egspe cially where large pleces are involved, grog mst

be added to the clay being used., Scooping should be adequate so that the

walls are not left too thick to make firing difficult, Drying of works

should be gradually done in an airy and shady place and never in sunlight

Or under a fan, since these speed up the process causing uneven drying,

warping and firing breakages. . of WIEIEE 4 TECaauLe

SUNMAS - @RAN:

One other thing which needs taking note of is the aspect of ceramics

taught. Tt could be inferred from table 2 that pottery is

the only aspect

of ceramics taught in secondary schoolse This is so because for examina-

tion purpose pottery is the only area that can be conveniently handled at

that level. It is suggested that brick and tiles production be introduced.

For, after all, students do not learn for examinations only. There is the

need to teach them about bricks ancd tiles as building materials that can be

used to construct kilns as wells. In view of their architectural use in

acquire such vocational gkills in them to develop them as their future

careers when they complete school even at the S«S.5. level. Wooden moulds

\for bricks and tiles can easily be made by any carpenter when given the

-specifications. If there happens to be brick and tile factory in the area



J1
students could be sent there on fielg trips to obtain first hand infor-

mation on the techniques of production,

Another area which shoulg receive attention is the firing of students'

works. Interviews conducted reveals that because some schools do not have

kilns teachers fire some of the

where possible.

can add the students works which time may also be

inconvenient for students to be present,

Again, the survey shows that in most schools teachers fire student s

works with saw dust. This of course 1s a necessary improvization in the

absence of a conventional kiln. This shows how resocurceful some ceramicsg

"f teachers can be,

- For example, an improvised saw dust kiln only does low temperature firing.

S0 that where it is possible to

It is therefore necessary that the appropriate facilities for firing

be made available to promote the desirable learning conditions. The

could only be achieved better with the conventional kiln even if it is the

firewood firing type. Every school offering ceramics then must at least

acquire a firewood kiln. A cheaper way is to teach the students to produce

the bricks themselves as a class exercige, and a mason brought in to help

‘in using the bricks to construct a kiln for the school. The teacher would

alsc have to seek technical agsistance in cage he cannot do it himgelf. Tn
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this connection the design.ofa'firewood.kiln.highly'capable‘of doing both-

bisque and glost firing is provided in the appendix A.
One problem with the

glost firing is the lack of

| kiln furniture. Quarm (1991)1

researching into the development of Alumino-

ing ceramic wares. Where only f'ew bats are

available for glost firing the recomnended packing technique as illustrated

|3 Tigs 2 is appropriate. In this case, the rin and foot of the bowl or

cup must be cautiously cleaned. 1t isworthy.stating here that with this

of the normal fifty of those MIESe

 Bricks can aptly substitute for Props where unavailable,

The problem with glazes cannot be left out., T+ is interesting to

note that in the sewndary schools bigque firing includes examination pleces.

Though this is good the application of glazes on such wares would render the

bisque fired works more desirable and useful. Again glazes enhance the aeg-

wares like bowls and cups are useless

though flower vases can be used unglazed,

Glazing is very vital in ceramics to enrich students' learning

experiences especially where they'actively'participate in such
"\

activities, Where kilns are available teachers

practical

mst look for glazes and

take students through glazing exeréises. Glaze could be obtained from Ekenm
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Winneba Se condary School

. A
L%

-



is imperative for every aschool
that has of'fered to do céramics to get one. It

is possible to have one mar.:-
factured locally.

regpectively.
SiNMan .

One other avenue the art teacher can employ to arouse students'

club could undertake

educational trips to workshops of the local painter, carver,

or potter so
that students would draw inspiration from these artists.

With the art club the teacher Can organize seminars and where possible

invite a colleague fron another school to talk to students about the poten~

tials and opportunities in art.

provide illustrations, do writing of prize winners' names and mount exhibi-

tions with students works for the occasion, This would not only make the

function grand but also offer other students, parents and invited guests a

chance to see what art can do in students' lives,
the

This will create roon for
teacher to win the financial favours from the head of the institution

who hitherto may have proved difficult with funds,

The problem of finance is the most striking that needs to be given

special attention. It is a fact that if this problem is solved almost all

‘other problems will disappear.



Fige 3 Works produced through slab method
Author's collection

Figelf Samples of Works produced through coiling method

Ceramics Section, College of Art, U.S.T
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The ceramics teacher would have to be very tactful. He mist adopt

establishing a produc-

tion unit in the department to produce at least coolers and flower vages

which do not require glazing if such facilities are not available in the

will sell its products some proceeds of which could be siphoned into the

Discuss also the need

to increase art fees to an appreciable level in order to be able to pur=

chase required materials. This idea will have to be approved by the P.T.A.

This strategy was adopted by the author while teaching at Winneba Secondary

School, In his case the author also mentioned the roles of the ceramics

production unit at the Ebenezer Secondary School in Acecra as an example,

The suggestions were readily taken and after a P.T.A. meeting,

' @greed that each student should pay one hundred(£100.00)

it was

cedis towards the

purchase of a kiln which the school lacked. The monies cllected was given

to the art department and with the help of Mr., Ekem - a professional in
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ceramics, firewood kiln was put up, Fig. 5 shows the art masters in the

school inspecting the kiln after congtruction,

The agreement in this

The outcome was that in the 1990-91

academic year, two students (one for '0' level and the other for 'A' level)

offered and passed in ceramics. The last set of students to offer ceramics

for the 'A' level left the school ten years earlier. Fig. 6 shows the 'O

level student working on her examination piece. In addition the author was

able to secure for the s_chool an amount of about three hundred thousand

cedis (ﬁ}O0,000.00) made through sales of bowls and cups produced by the

production unit,

h
J
i
|
b

5«3  CONCLUSION

From the foregoing therefore, it could be seen that if ceramics is

The suggestions made therefore need be considered in the interest of

strengthening the teaching of ceramics. These suggestions may not be the

absgsolute since situations and conditions differ from school to schoole, In

any case, most of them are common instances.

It is hoped that when these suggestuions are adopted the ceramics

teacher would be relieved from the main frugtrations he faces in the per-

formance of his duty and offer students a better apportunity for studying

art in general and ceramics in particular,



Completed firewood kiln being inspected
by the Art Teachers of the School
Winneba Secondary School
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A form five

student working on her examination plece
Winneba Secondary School
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Please, Tick Applicable Answers

How many Art teachers are in YOUr 8chOOl? ececcscvccencccccesses

HO' nmy are cer&mics teacherﬂ? CRSRcevrcsrrrsvevsvenennrtonnoae

Which area of ceramics do you teach? (Pottery, Briclg/‘rile) (Yes, No)
Do you have a ceramics studio? (Yes, No)

Which ceramics tools and equipment are available in your school?

@ l. Turning tools,
2. Modelling tools,
5« Sackboard/rolling pin,
4 None (A.1), (B.2) (C.3) (D.1,2) (E.1,3) (F.2,3) (€.1,2,3) (H.4)

be 1l. Potter's wheel
2. Kiln

Pugmil]l,
4e None (4.1) (B.2) (C.3) (D.1,2) (E.1,3) (F.2,3) (C.4)

A. How do you obtain clay (Bought, Obtained Free)

be How do you store clay (Cement Bing, Damp Box, Polythene, Plastic/
metal conteirers).



5- None

(4.1) (B.2) (€.3) (D.4) (E.2, 3) (F.5)

10, What problems do you encounter in firing?
(Acquisition of firewood; Crac]-:s/breakages; Power Cuts; Breakdown
of Kilns; Kiln furniture, None).

1.  Are your students interested in Ceramics (Yes, No.)

12, a.

Do your students offer ceramics for certificate examination (Yes,

13. IS the

1. How is ceramics financed (Reside Art Feeg)?
(Funds from Administration; P.T.A.;

Art Department; Students
contributions; No funds).

15, Should ceramics be taught in secondary schools?

(Yes, No) Give reasons

16  Any extra information?
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