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ABSTRACT

According to UNICEF(2007) and the World Bank Report 2008, Ghana has made a sluggish
progress towards achieving the Goal 2 of the MDGs which seeks to ensure that by 2015, children
everywhere, boys and girls alike, will be able to complete a full course of primary education.
This report has come in the wake of several interventions being made by the Government of
Ghana towards achieving the MDGs. Yet not much is known regarding determinants of basic
school enrolment in the country. Few studies have investigated determinants of senior high
school enrolment. (Yusif and Yussif,2010). Therefore, the goal of this study was to examine the
major determinants of basic school enrolment in the country. A sample of 400 children in two
districts in the Ashanti Region, (KMA and Atwima Mponua) was selected. Some of the items in
the questionnaire include age, gender distinge fron schogl=andyparental characteristics. Logit
regression model was applied to the data.\Iha dépendentivariablewas basic school enrolment. It
was found that gender does not have any sign?ﬁcaﬁt impact on baSic school enrolment. Also, age
of a child does not determine basic school enrolment, The study revealed that the more siblings a
child has, the less likely he/she would be enfolleds Furthermore, higher levels of parental
education had a positive correlation with basic school enrolment. Father’s employment status
had a negative relationship with basic school enrolment, but mothers’ employment significantly
influenced basic school enrolment. The study recommends that, educal ion and campaigns should
be embarked upon te-inform uneducated parents.on-the need to send their children to school.
Also, parents must be educated on birth control’measures to bg.able to use their limited resources
to cater for the few children they will have. Among other things basic education should be made
entirely free for children with poor parents-since mother’ employmeni was found to be important
and the concepts of school feeding, capitation, frec uniforms; etc be deepened to cover all
deprived areas, Finally, the study recommended that measures should be put in place to deal with
father’s who work and have the'means but deliberately or ignorantly refuse to send their children
to school. s
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CHAPTER ONE

INTRODUCTION

1.1 BACKGROUND

Education has been found to have a significant positive impact on individuals, firms and
states (Foster and Rosenzweig, 1996). In addition, education is seen as a means to Improve
health and reduce fertility of people, SChulkz}\( l:9§9, 2002;) Strauss and Thomas, ( 1995).
Consequently, education has been declared as a basic human right since the adoption of the
Universal Declaration on Human Rights in 1948, Since then, human rights treaties i.e the
Universal Declaration of Human Rights ( 1948), the World Conference on Education for All
(1990) and Dakar Framework for Action (2000) have reaffirmed this right and have
supported entitlementito free, compulsory primary education-for all children. In 1990, the
Education for All (EFA) commitment was launehed to.ensure-that by 2015, all children,
particularly girls, those in difficult environment and those belonging to ethnic minorities,

have access to complete, free and compulsory-education of good quality.

Therefore in Ghana, Gevernment has shown enormous commitment to the achievement of
«Education for All” (EFA) through™its..poverty—réduetion strategy. Central to the

Government of Ghana’s Poverty Reduction Strategy (GPRS) is the provision of quality

education. Certainly, some successes have been achieved in Ghana with regards to access to
primary, secondary and tertiary education. For example, enrolment rates have risen in the
Primary, Junior Secondary School and Post basic sub-sectors (Primary Education Sub-sector

Report, 2004). Indeed, the Gender Parity Indicators (GPI), Gross Enrolment Rates (GER),

survival and completion rates at
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the national levels have all improved. Primary school enrolment growth has been sustained
at 3.5% in 2003-04. with an overall growth of 8.6% between 2001 — 02 and 2003-04. This
has resulted in an increase in enrolment from 2.27 million to 2.96 million over the period
from 2001- 2004, Primary enrolment growth for girl pupils increased by 3.24% in 2003-04
and 9.32% over the period 2001-02 to 2003-04. The increase in enrolment has outstripped
the projected population growth, estimated at 2.7% per year, and as a result the Gross
Enrolment Ratio (GER) has increased from 84% (from 80% to 83% for female and from
87% to 90% for male) over the two year period (Education Sector Performance Report,

2004).
1.2 STATEMENT OF PROBLEM

In 2008, the United Nations Organizations came out with the MDGs, the objective of
which was to improve the well being of people in the developing countries. Goal 2 of the
MDGs seeks to ensure that by 2015, ¢htidren everywhere; boys and-girls alike, will be able
to complete a full course of primary educations” Infaet,~this-goal is not new in the
development ‘agenda of Ghana, For example, the Govemments of Ghana, since
independence have put_in place some social interventions to improve basic school
enrolment. These include; free.compuisory basic education, free textbooks for all pupils and
the creation of local education authorities with responsibilities.for buildings, equipment and

maintenance grants for primary schools, Asiedu-Akrofi, (1982).

In spite of these social interventions, progress is not evenly distributed in the country, EMIS,
g Al

(2008) and also enrolment at primary level has not been increasing sufficiently to meet the
goal of Universal Primary Completion Education by 2015, UNICEF, (2007).According to
the World Bank Report (2008) 422,319 boys and 460,174 girls making a total of 882,493 of

the population are out of school and have not received any formal education that will enable

2



them contribute meaningfully in the national development effort. Again, it is reported that

about one million children between the ages of five and fifteen are out of school and are

found on most streets in Ghana engaging in some sort of child labour during school contact

hours.(Challenging Heights-Ghana , 2012) However, in the review of relevant literature, it
was observed that few studies have been conducted to investigate the factors influencing
basic school enrolment in Ghana. A study by Yusif and Yousef (2010) was on the Senior
high school and tertiary levels in Ghana. Other studies, Haveman and Wolfe (19953),
Chenichovsky (1985) investigated basig sehgel enrolment but these studies were conducted
in the OECD countries. Therefore given*the fhct that the’MDG 2 of ensuring universal
access to basic education may not be attained By 2015 and coupled with the fact that
previous studies have not focused on tHe determinants of basic school enrolment in a

developing country like Ghana, there is-a knowledge gap and this thesis proposes to fill this
gap.
1.3 OBJECTIVES OF STUDY

The general objective of this study is to determine the factors that influence basic school

enrolment in Ghana. The-specific abj'ectives'a‘re to

e find out the characteristicsof children of basic school-geing age.

e evaluate basic school enrolment-and drop-outirates-in the selected districts.

® mea‘s_l_ljé_fthe -facturW-enrﬂlment in basic schools in the selected districts.
1.4 HYPOTHESIS

The following hypotheses were formulated bearing in mind the stated objectives of the

study.

1. Ho: Gender does not influence basic school enrolment.
3




H,: Gender influences basic school enrolment.
2. Ho: Age does not influence basic school enrolment.
H,: Age influences basic school enrolment.
3. Ho: Number of siblings does not influence basic school enrolment.
H,: Number of siblings influences basic school enrolment.
4. Hy: Order of birth does not influence basic school enrolment.
H;: Order of birth influences basic szhmll':-'enmlrr‘;lﬁlt.

5. Ho: Distance of the school does not influenee basic school enrolment.
H,: Distance of the school influence basic school enrolment

6. H,: Parental education does not have effect on basic school enrolment.
H,: Parental education has sffect-on-basic sehool enrolment.
2 Hys Pareqtal employment does not influence basic school enrolment.
H,: Parental employment influcnees basic.school enrolment.

1.4 SCOPE OF THE STUDY

The study was limited to two districts in the Ashanti region. These are the Kumasi

—

Metropolis and-the Atwima Mponsa-district. Information about children’s school enrollment

status, age, gender, order of birth, number of siblings, etc. was collected. Also, information
B

about their parents in terms of their level of education and employment status was gathered.

Thus by visiting households, 200 children from each of these areas were sampled and asked

information about their school enrolment status, age, order of birth, number of siblings e.t.c.

Thus, the study looked at the determinants of basic school enrolment in the study areas by
4
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focusing on child characteristics and parents’ characteristics of four hundred children
between the ages of six and sixteen. The Kumasi Metropolis was chosen because of its
heterogeneous nature. Also both study areas were chosen because of their proximity and

familiarity to the researcher.

1.5 JUSTIFICATION OF THE STUDY

This study will add to information on economics of education in Sub- Sahara Africa in
general and Ghana in particular. Also, it will be useful to researchers and graduate students
in economics of education. Previous studies in'Ghana have™not focused on the determinants
of basic school enrolment in Ghana in spite of the continuous efforts being made by several
international agencies as well as the Govemnment .of Ghana to attain universal basic
education for all, this study upon its completion would help give much deeper insights as to
what to inform allgstakeholders on howto aftain the MDG 2.Thus the study gives
information as to which*factors must be given priority When it comes to efforts being made
{0 ensure universal access to basic education. Theistudy also fills'the knowledge gap when it
comes to the déterminants of basie school enitolment in Ghana as well as prescribes several

concrete policy measures to help attain universal aecess to basic education.

1.6 LIMITATION OF THE STUDY

This study covered two districts in the Ashanti-Region. Two districts were selected because

of time and"ﬁrrahciai consteaints. 1t could have been extended to cover selected schools in

all the ten regions of Ghana.
1.7 ORGANIZATION OF THE STUDY

The study is divided into five chapters. Chapter one is the introduction and presents the

background of the study, the statement of the problem, justification of the study, objectives,
5



hypothesis, limitation and organization of the study. Chapter two presents an overview of
existing literature. This chapter provides a review of already existing literature on this topic.
Chapter three is about the data that forms the basis for the research that are reported in this
study and provides an overview of models used in the study. Again, it deals with the
theoretical framework and the empirical model that underpin the analysis of the data and
profile of the study areas. Chapter four reports the regression and discussion of results of
the empirical analysis. That is, it deals with the presentation, analysis and discussion of the

data collected.. Chapter Five consisty of summagy of fiadiags, conclusion, and policy

recommendation of the research.
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CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

This chapter is in two parts; in the first part, we present the theoretical review and recast

empirical review in the second part.

2.1 Theoretical Review

In this section we give an overview of human capital theory.

2.1.1 Human Capital Theory

Human capital is different from-the other two forms of capital, that isnatural capital (€.g. the

forest), and machine capital (e.g. the machines used for cutting down the forest.). Human

capital, according to Schultz (1981); represents.those abilities and information that have

economic value. The intangible inner resources of-human beings thatreplace material assets

as the defining dimension of.wealth.—Furthermore, human c’apﬁai is a renewable resource

and, unlike other forms of capital, thete-is-no.theoretical limit to its supply. Schultz also
o
contended that—education _influenees—favorably the ability to deal with disequilibria

associated with economic modernization. With the recent explosion in technology and

__,_.--"'-'.-—_'_

global competition, the nation’s economic prospects seem linked more directly than ever to

the development of a knowledgeable and well trained workforce, and hence to “human

capital”.



One of the basic tenets of Schultz’s Human Capital theory is that training is a response 1o
future needs, and that it represents a safeguard against the ever present threat of economic
obsolescence. According to this view, today’s training programs should prepare us for

tomorrow’s reality and the economic challenges to come.

According to Becker, the decision of individuals and families to invest in education is
largely guided by the consideration of future return on schooling Becker, ( 1968; 1991).
Parents whose altruistic behavior maximizes the utility of any investment of the family’s
welfare may have to choose to invest in gertain chi]tgren rore than others, depending on the
promise of a return on that investment. In this régard, Becker and Thomes (1976) have
found that parents tend to invest in the human capital of the more able children rather than
the less able ones. This means that children who are performing better in school are likely
ta. be favoured by parents making decisions about education investment. Human capital
theory suggests that education of training raises the productivity of workers by imparting
useful knowledge and skills, henee “raising workers’ futire income by increasing their
lifetime earnings. Becker, (1964) and Mincer (1974) provide an explanation that links
investment in training with workers® wages..In particular; their models draw a crucial
distinction between genéral education and fitm-specific training: Becker (1964) suggests
that education or training raises.thé praductivity of workers by'irﬁlparting knowledge.

2.1.2 Implications of Human Capital Theory for Educational Development

The central difference in the policy implications of the human capital model and the

R

alternative models relates to the desirable level of public expenditure on education. The
basic implication of the human capital model is that allocation of resources on education

should be expanded to the point where the present value of the streams of returns to

marginal investment is equal or greater than the marginal costs. If human capital theorists

8
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are correct in arguing that education is the primary cause of higher earnings, then it
obviously makes sense to provide more education to low-income groups of society to reduce

poverty and the degree of income inequality.

This analysis suggests that the primary focus of subsidies to education should be on ensuring
that all those who can benefit from education, have access to appropriate opportunities,

rather than on reducing costs incurred by those who would undertake higher education in

any case.

2.1.3 Measuring Human Capital

Measurement is important to gauge the impact, of human capital interventions and address
areas for improvement, but measurement.is'a problematic issue. However, some researchers
have identified a number of ways of measuring the impact of human capital. The process
identified by some researehers; €., Guest et.al (2000), Patterson et al (1997), is to specify
the key human capital dimefisions ‘and-assess their, characteristics: It is then essential to
measure these practices in terms of outcomes (financial measures, measures of output or
goods and services — units produced, customers served, number of errors, customer
satisfaction, measures of time - lateness, absence.ete.-Locke & Latham (1997), Guest et al
(2000). Preference is 10 adopt a’stakeholder perspective,-which “would give some emphasis
to performance outcomes of concerr-to-the fange of stakeholders’. These outcomes, Guest

o -
argues, ‘should reflect emwmdﬂs and behavior, internal performance, such as

productivity and quality of goods and services; and external indicators, such as sales and
—
financial performance. In other words, if the research is to guide policy and practice, we

need to collect a number of potentially related outcomes that extend beyond a narrow

definition of business performance based on just financial indicators.



Research has focused on outputs, employee turnover, productivity, and financial
performance Delaney & Huselid (1996). The difficulty in relying on one performance is
that, apart from ignoring important other measures outlined above, it may be that within
organizations, business units have different objectives. Some may be focused on market
share, others on profit, for example, and the Human Resource practices may not be the same
in both. If research is at an organizational level, rather than at a business unit level, such

differences may reflect in a poor linkage between human capital and unit performance,

Becker & Gerhart (1996).

The adoption of a stake holder perspective reflects fﬁe concern to have multiple measures of
performance outcome. This perspective is supporied by the popularity of the ‘balanced
scorecard’ concept, Kaplan & Norton (1993), which issntended to weigh the interest of
vérious stakeholders. According to Kaplan & Norton, attention should be given not just to
traditional financial measures, but to people, processes and’customers. The measures for
people are more difficult to specify than say the financial aspects, but Ulrich (1997) argues
for three categories: productivity, people, and people and process. Huselid (2003) believes
that the ‘people’ box in Kaplan and Norton’s. original formulations does not say enough
about what is required for-Human Resource Or capital. He and.colleagues propose further
nested scorecards, including a.workforce scorecard that.is fncué:ed on workforce behaviors

and deliverables’ and then a Human Resouree-seorecard, which addresses the issue of the

'.-J"'

infrastructure-needed to deliver-thedetiverables.

2.2 Empirical Literature Review

Many researchers, Haveman and Wolfe (1995), Card (1999), Aakvik et al (2005) have

investigated determinants of education especially in the industrialized countries and to a
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wider extent the middle income countries. In almost throughout these studies the following

factors have been measured.
2.2.1 Parents Education

In a study in Norway, Ankvik et al (2003) found that having a father with college degree
have an average of about 1.3 more of education compared with children from family without
this background in Norway. Parental education is a decisive factor in the educational
attainment of their children. Card (1999) reported that there is a strong intergenerational
correlation in education. The quantity*--and quality of time devoted by parents to their
children is positively related to the parents’ education status. Similarly, Haveman and Wolfe
(1995) reported that the most fundamental economie factor is the human capital of parents.
Usually measured by the number of schooling years attained, parental education reflects a
sort of intergenerational-transmission of socioeconomie status. The authors observe that a
mother’s education tends-te-be more closely related to the child’s schooling attainment than
does the father’s. Jongsoong Kim and Lydia Zepeda (2004) found that the higher the
parents’ education level, the higher the probability children will work but the fewer hours
they will work. There'is 2 significant effect of father’s secondary education that is restricted
to girls. Mothers’ education’to the level of middle or secondary sehiool has a huge negative
effect on child work for both genders, in-contrast t6 Ohana where mothers’ education

reduces the work of boys but not girls. Rasheda Khanam (2003), in the study of child labour

and school attendance by umdeshee data indicated a positive gender coefficient
that-gifls are more likely than boys to combine schooling with work in Bangladesh. Tilak
(1989) also notes that better educated parents tend to have better access to information and
these parents are more likely to have first-hand knowledge of the economic benefits of

education. Hence, they are more willing to send their children to school and keep them
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there longer. Also, Wahba shows that Egyptian parents, who were child laborers
themselves, would most likely send their children to work. In other words, for those parents

education may not necessarily be considered as an investment.
2.2.2 Parental Income

Parents’ income affects the quality and quantity of goods that bear directly on home
investment Leibowitz,(1974). According to Haveman and Wolfe (1995), the amount of
family income or household resources allm..aled to children and the timing of their
distribution ultimately affects the schooif;\g zﬁt lntsflnf* "c‘hmldﬁen Household wages and
unearned income constitute the financial resourges al the disposal of the household to
finance various activities including the education of children. Parent occupation is very
important in determining children’s activity such in this study that if the father is employed
in a vulnerable occupatien, for example, day labour or wage labour, it raises the probability

that child will work full time or combine work and study.
2.2.3 Family Size

Another widely studied variable is the famity size; The gomposition of the family may
improve or suppress the tmurcc limitation withm the household, /It hﬁs been found that the
number of children in a hnusehﬁlﬂ has an inverse relationship \;ﬂh children’s educational
opportunities Yaslu (2009). The larger thE nm'nber uf' siblings, the smaller the amount of
money that is invested in the education of each child since many children will be competing
for fewer resources. However, Chernichovsky’s (1985) study in Botswana has challenged
this nation with two convincing arguments. First, he revealed that a larger number of school
age children within a household enhance the likelihood for a child to be enrolled in school.

This finding, as argued by Chemichovsky, reflects the lower demand for labour of each

individual child at home when more children are available, and reduces the indirect cost of
12



educating a child. Second, the consideration of family type suggests that the extended
family could militate against the family size effect. Therefore, by having grandparents
residing in the same household, children are more likely to be enrolled in school than those

in nuclear families Chernichovsky (1985).

The extended family may be a source of emotional as well as material support, which can
facilitate children’s schooling. Embodied in the resource dilution perspective is the
argument that it is not the size of the family that determines children’s educational
participation but the birth order and the eitilds\position in'the family, which may influence
his or her educational opportunity. As parish and Willis (1993) have noted, “a large number
of children in the family can lead to improved gducational opportunities for the later born.

Once they begin to work, early born children continue to send or bring resources back to the

family” Parish and Willis, (1993)
2.2.4 Health and Nutrition

It has also been revealed that health probiems have potential implications on schooling,
Pridmore (2007).' Research by the Ghana Natinpal Commission on Children GNCC (2000)
found that in total, a litflezover 16 percent of school“age children surveyed suffered from
recurring health problems. ©f those indicating health problems;22 percent cited headache,
28 percent malaria/fever, 19 percent stomach disorder-and 31 percent other ailments.
Research by ngjlam, Hall Ewng_aool) in the Eastern Region, re_.vealed that 70
percent of all primary school-age children were anemic. Sarris and Shams (1991) studied
——

malnutrition among school age children in Ghana and found that about 36 percent of

children surveyed were malnourished. Most weighed below the 80 percent Harvard weight-

for-age standard.

13




Glewwe and Jacoby (1995); Fentiman et al (2001) found that there is correlation between
malnutrition, stunted growth and delayed enrolment in school. Glewwe et al and Fentiman
; et al (2000) matched 65 in-school boys and 65 in-school girls by age (6-7 years) and sex
with 65 out-of-school children and found that; those who were not enrolled in primary
school were significantly stunted than enrolled children. A further 65 boys and 65 girls who

were over-age enrollers to primary school were also surveyed in this study; these children

were significantly more stunted than children in school at the correct age. Studies also
indicate that health status has implicatiops jog attendance, retention. and drop out. Fentiman
et al, (2001) suggest that hunger, malaria, headaches ‘and peor'ey@sight were major causes of
absenteeism and dropping out. Health issues were also often gendered, with girls reporting
more health-related problems than boys. Painful menstruation, a lack of sanitary facilities
and pregnancy were factors leading to both absenteeism and drop-out of adolescent girls,

Fentiman, Hall, & Bundy (1999, 200 1).

2.2.5 Gender

Gender is another variable that has been studied widely. According to Shabaya & Konadu-
Agyemang (2004) oirls ate genecrally disadvantaged compared _to_boys in terms of
educational access, but the, probability of attending school is furthgr worsened for those girls
living in rural areas and peripheralifegions.—Yet.in-a research by Fentiman et al there were
more girls enrolled-in schools in Fumbisi than Il;uys (46 percent girls; 30 percent boys),
which appearsﬁt:_l_)e.against m the Upper East Region. Johnson and Kyle (2001)
reperted that dropout rates for girls are higher than boys. Avotri (2000) also found that boys
tend to drop out more than girls to work and this may also be a result of initial low

enrolment rates of girls. The point raised though, is that while some general patterns might
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be found around gendered access, these might not be applicable across board and need also

to be viewed in location specific contexts.

The Academy for Education Development (2002) calls barriers to education for girls,
‘multifaceted and interrelated’ but notes a common denominator 1o be poverty. Other
factors influencing female enrolments have been identified as: beliefs and practices and the
perception of the role of girls by families and communities, Academy for Educational
Development (2002), Shabaya & Konadu-Agyemang (2004); costs, Academy for
Educational Development (2002), Avotx (2000), the opportunity cost of sending girls to
school, Academy for Education for Development ( 2002); Avotri (2000) revealed that faced
with affordability constraints, parents tend 10 send boys to school over girls. Similarl,
Yidana (2000) noted the main factors accounting for the disparities in male and female
enrolment ratios and low retention of female students in the Mamprusi District of Northern
Ghana. He found that poverty, unemployment and lack of a-regular source of income were
often cited by parents’ as the main.reasons for theirinability.to support the education of their
girl child. This also seems 10 indicate socio=cultural factors which privilege boys’ education
over girls’ education. Several studies suggest that traditional societies’ preference for boys’
education restricts girls’ agecss 10 education. »Thete are also many:teligious and cultural
practices in some communities’” that”discriminate against.the education of girls see

Sutherland-Addy (2002); Chao and Alper (1998);-Stephens (1998).

-

e

Experiences aﬁaﬂl;ractices nme also often gendered, Dunne, Leach et al (2005)

disewssthis more. Studies on the access and retention of girls also allude to the important
role having female teachers and role models plays, Fentiman, Hall & Bundy (1999). Yet
Casely-Hayford and Wilson (2001) describe the difficulties in getting female teachers into

remote rural areas of Ghana and the poor supply of females in these areas.
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2.2.6 Schooling access in rural and urban areas

Research suggests there are large differences in schooling access in rural and urban areas of
Ghana with rural areas on the whole having significantly lower levels of educational access.
Demand and supply-side factors interact to produce these differentials. Kraft et al (1995)
described the inequities in the quality of educational provision between urban and rural
schools in Ghana. They recorded the ‘dramatic difference’ between the opportunities of the
children in rural settings compared to those in urban and peri-urban settings. These
differences could be found in most aspécts) Qf schp-alis including buildings, curriculum,

furniture, toilets, textbooks, management, quality and motivation of teachers, parental

wealth and education.

2.3 Conclusion

In this chapter, literature on parental characteristies.. (i'e. education, income), family size,

health and nutrition, gender, and access 10 school ‘and their ifipact on-enrolment have been

reviewed.
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CHAPTER THREE
METHODOLOGY
3.0 Introduction

This chapter presents the method of data collection and the study is designed to find out the
determinants of basic school enrolment in Ghana by focusing on the Kumasi Metropolis and
the Atwima Mponua District. It also sought to find out whether factors such as parental
employment and level of education inflaepcefihe basic school enrelment of their children.
The study sought to further find out how important alllcshild"s age,'gender, order of birth and
the number of siblings are when it comes to basig/sehool enrolment. Specifically, the study
used a logit or logistic regression approach.as the empitical method of estimation under
quantitative method and used frequency tables and percentages 10 analyze the data

descriptively.
3.1 Type and source of data

The study employed Primary  data analysis. Individual data were collected through
administration of questionnaires to 400 nh‘ildren.b_etween the ages of six-and sixteen (i.e 200)
from each of the district/metropolis.”They were asked questiofis.concerning their school
enrolment status, their age, gender, oérdei of birth 4nd, number of siblings. Thus four

hundred children between ages six and sixteen were randomly sampled. Also information

about theses children’s parental employment status and level of education was gathered by
askimg—anyone in the household who could provide the needed information about the
children’s parents. The reason for using primary data is that the information needed was not

in existence .Purposive sampling method was used by this study in selecting the children in
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the study areas. The reason is that, we were looking for children within the age bracket who

were either enrolled or not enrolled.
3.2 Data Analysis

The data gathered was analyzed both descriptively and quantitatively. According to Alan
(2008), a quantitative technique helps us to describe specific differences between people in
terms of the features being studied as well as providing a consistent yard stick for arriving at
such distinctions. It also provides the foundation for the actual estimate of the degree of
relationship between concepts. As staéﬂ ea‘i;‘ffe;f. Lli!dﬂl;' th&yquantitative section, the logit
regression model was adopted because the dependent variable (basic school enrolment:
whether a child is enrolled in basic school or not) being studied is dichotomous. According
to Merriam (1998) descriptive method provides a detail analysis and gives room for a richer
and an in-depth understanding of how people make meaning of their situation or interpret

phenomena. By descriptive statistics, the study used frequency tables and percentages 10

analyze the data on the sampled children and theirparents.

3.3 Model Specification

i

Logit regression model was used by the study to find out the determinants of basic school

enrolment in the Kumasi Metropalisand the Atwima Mponua District of Ghana.

In the study, the dependent variable Y, is basic school enrolment, that is whether a child is in

- - ,_'___...---'—__-_-_
school or not. If the child is enrolled, Y = 1 and if not, Y =0. So in the model the control

grﬁﬁ'ﬁ'ﬁs children who were not in School. The equation to be estimated is given as:

18



Yi = !u;%- B1 + B2G + P3A+ P4N + BSO -~ P6D + B7FU + BBFP +

B9FS + P1OFB+ P11FW + B12MU + B13MP + P14MS + PISMB +
PLEMW + &l

3.3.1 Variable Description
The variables comprise of dependent and independent. The dependent variable, Y is
operationalzsed using school enrolment of a sample of four hundred children. Thus in the

Logit model above, Yi is a qualitative ndént variable \vhich takes the value 1 if child is

enrolled in basic school and 0 if child is not enrolled in basic school.

D= Distance W child’s house and the nearest available school

— —

1 =5l g :
| E FU= Dummy variable (FU= 1 if father has University education, FU=0 if otherwise)
—

FP= Dummy variable (FP= 1 iffadluhupolytechnic.m’suﬁningmlkpwm




——

FB = Dummy variable (FB= 1 if father has basic level education, FB= 0 if otherwise)
EFW = Dummy variable (FW = 1 if father is employed, FW= 0 if unemployed)
MU = Dummy variable (MU = 1 if Mother has University education, MU= 0 if otherwise)

MP = Dummy variable (MP= 1 if mother has polytechnic, teacher’s training college or

nurses training education, MP= 0 if otherwise)

MS = Dummy variable (MS= 1 if mother has senior high education, MS= 0 if otherwise)
MB = Dummy variable (MB= 1 if mother has basic level edugation, MB = 0 if otherwise)
MW = Dummy variable (MW= 1 if mother is employed, MW = 0 if unemployed)

Ei = Stochastic error term.

The probability (likelihood).of being anrolleddin.school among the sample population is

given by: P = epX/ (1+ep)
Where BX = the mean of the predicted Yi values.

If P =1, there is a likelihood that a child in the sample population will be enrolled in basic

school. On the other ‘hand; ‘if. P=0, there s fio likelihood that a child in the sample

population will be enrolled in basie sehool-

3.4 Expected sig;ijg_ui the esW&mcters

The relationship between basic school enrolment and gender (G), age (A) as well as the
ne relatl

order of birth (O) is unknown because we don’t know how being a male or female or a

child’s age or order of birth affects his/her enrolment in basic school hence the expected

signs of P, B3 and Psare unknown. The number of siblings (N) is expected to have a

negative impact on basic school enrolment and hence the expected sign of P4 1s negative.
20



This means that, the higher the number of siblings of a particular child, the greater the

probability that the child will not be enrolled in school because parents have to share the

limited parental resources available among many siblings.

The distance between a child’s house and the nearest available school (D) is expected to
have a negative impact on basic school enrolment and hence the expected sign of Pg is
negative. This means that, the wider the distance, the greater the probability that the child

will not be enrolled in school because the child would have to move or walk several

distances before he/she gets to school whi¢h ¢omeds with some cost and risk.

Concerning fathers level of education, fathers with tertiary education (FU), polytechnic,
teacher or nurses training education (FP), senior high education (FS) and basic education
(FB) are expected to send their childrer to school than those fathers without any formal

education (control group). Therefore the expected sign of B, Ps, Po and Bio is positive. The

reason is that people with:formal education have trained theit minds for high income jobs

and are well placed to understand the importance of education than the uneducated fathers.

Also fathers who are employed (EW) are expected to send_their children to school as

compared to those who are nol and hence FW.isexpected to have a'positive impact on basic

school enrolment of children andtherefore the expected sign of Bit is'positive. Thus working

fathers are expected to earn income-i0 send their children to school as compared to

unemployed fathers (control gr/w’/

With_regards to mothers level of education, mothers with tertiary education (MU),

polytechnic, teacher or nurses training college education (MP), senior high education (MS)

and basic education (MB) are expected to send their children to school than those mothers

without any formal education (control group). Therefore the expected sign of iz, Pis, and

reason is that people with formal education have trained their minds for

Pra is pOSiﬁW. The
21
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high income jobs and are well placed to understand the importance of education than the

uneducated mothers (control group).

Finally mothers who are employed (W) are expected to send their children to school as
compared to those who are not and hence MW is expected to have a positive impact on basic
school enrolment of children and therefore the expected sign of Pis, is positive. Thus

working mothers are expected to earn income to send their children to school as compared to

T —

T

S

unemployed mothers (control group).

Table 3.5 Variable Description

Independent Variables

Child characteristics

enrolled;-0, otherwise.

Variables Description Hypothesis
Dependent variable
Enrolment DV,1 4if respondent s

Positive/ Negative

Age Continuous vlafiable and
measured.by-years

Gender:

Male DV, 1formale Positive/ Negative

Female ___:f " Omitted variable

Number of siblings

o

One DV, 1 if child has on€ Positive

Two sibling Positive

Three DV, 1 if child has two | Positive/Negative

22



Four or more
Order of Birth
First

Second

Third

Fourth or more

Distance from school

Parental characteristics

Parent basic education

Parent sec. education

Parent poly

Parent university

e —
Parent work

siblings
DV, 1 if child has three
siblings

Omitted variable

DV, 1 if child is first born.
DV, 1 if child is second
born.

DV, 1 if ehi¥d is Ndbort
Omitted variable

Distance #is a continuous |
variable~and is imeasured in

kilomeiers

DV,. 1 if parent has basic
| education \

DV, ™..if parent has sec.
educatien,

DV, 1 if parent has

e

polytechnic education
DV, 1 if parent has

university education

Positive
Positive/Negative

Positive/Negative

Negative

Positive

Positive

Positive

Positive

Positive
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DV, 1 if parent is employed

3.5 Profile of the Study Area

As stated above, the study areas in this research are the Kumasi Metropolis and the Atwima

Mponua District. Let us now take a look at{he prefiles of theSg argas.

3.5.1 Atwima Mponua District

The Atwima Mponua District is located in the south-western part of the Ashanti Region

covering an area of approximately 894.15 square kilometers. The District shares boundary

in the south with the Amansie West District. Ahafo Ano South to-the north, Atwima

Nwabiagya in the east and Bibiani

capital and Mpasaatia ar

—~Anwhiaso — Bekwai Distric.in the west. Nyinahin, the

e currently the dominant communities Marks Publication and Media

Services (2006). The population size of the district-assembly according to the 2000

population census was 108,235 and can be seen-in-Table 3.0 below.

Table 3.1: Population Distribution of the Atwima Mponua District

GENDER pes  NUMBER- PERCENTAGE
MALES 55,719 51,48
e
FEMALES 52.516 48.52
TOTAL 108,235 100
Source: National Population Censu_s, 2000.
24
LIBRARY

KWAME NKRUMAH
‘NIVERSITY OF SCIENCE & TECHNOL®
- KUMAS |

{

Lk |




From Table 3.1, we can see that the Atwima Mponua District was made up 55,719 males
and 52.516 females making a total of 108,235 with an average population growth rate of

3.6% (National Population Census, 2000).

Table 3.2: Economic Activities in the Atwima Mponua District

Agriculture 79%
Commerce/Services 15%
Industry 6%
Total 100%y

Source: (Marks Publication and Media Service, 2006)

From Table 3.2, we can see that the district is predominantly agrarian with 79% of the
labour force engaged in agriculture. Three main types of farming systems are practiced by
the people namely, mong, mixed and plantationeropping. Ihe.ecommerce and service sector

ranks second in importance to agricultute im the district with 15% of economic activities.

Commercial activities are small and scatiered throughout the district. The Government
sector dominates in the.service scetor with teachers taking the lead. Incomes from the
commerce/service sector aré‘quite moderate-and-are above the poverty level. The industrial
sector is third with 6% of economigsactivities. Manufaeturing activities in the District are
practiced on small_gud medium scale. These include Wood-based industries (carpentry),
metal works, blﬁEK'mnlding, garfﬁmgn (cassava processing), akpeteshie distillery, corn
milling, etc. Apart from relying on unpaid apprentices, entrepreneurs in these industries
employ few people to facilitate the production processes. The average size of members is
about three and ten people in the case of small and medium scale production respectively.

In some few cases, chemical (petrol, diesel) the electric energies and used. Through various

25




interventions, the drudgery associated with gari processing has been eliminated in some pilot

mﬁhmunwyofwhﬁmaimwhmpih

mmmwyorwngmmmhumwmu

Services, 2006).

Table 3.3: Distribution of Schools in the Atwima Mponua District — 2004/2005

Level Public Private Total

Pre-School 41 20 61

— KNGS T

JHS a7 2 49

SSS 2 2
LVocfl‘oclmical 0 [
[ Total 3 220

- N,
Source: Marks Publication S 6).
)5 . the District had 61 Pre-

From table 3.3, we could see
. |

Schools, 107 Primary School

('Hrv*ﬁ.ﬁ, m-r --.r*-'

|
;J-’I'here were 41 public

uits have a fair number of schools. However, the
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Table 3.4: Facilities in Schools — Atwima Mponua District

LEVEL URINAL TOILET
For all categories of people
Boys Girls Staff

Pre-School 26 29 19 19

Primary 51 56 11 30

JH.S 32 29 b 1

Total 109 114 60 60

|

Source: Marks Publication and Meads Services, 2006.

From Table 3.4, it can be scen that out of the 61" pre=schools, 26 pre-schools had separate
urinals for boys only with a shottfall.of35. Also of these 61 pre-schools, 29 pre-schools had
urinals for girls only with a shortiall of 32: Also, only 8 of the 61-pre=schools had separate
urinals for staff, having a shortfall‘of 53. Out of the 107 primary schools, 51 (48%) have
urinal for boys, showing a shortfall of 56 (52%) of the schools had urinals for girls showing
a shortfall of 51. Also'only ‘L1 (10%) of these sehools had urinals for staff showing a
shortfall of 96. Also out of ‘the“49 junier high schools,-32 (65%). have urinals for boys
showing a shortfall of 17. Also 29 (59%)-have tirinals for-girls showing a shortfall of 20 and
only 11 (22%) ha_yj;ﬁnals for _Wﬁg a shortfall of 38. However, only 5 are in good
condition. Toilet facility is not adequate in schools in the district. Only 19 (31%) of the 61
' i
pre-schools had toilet facilities for all categories of people. Only 30 (28%) of the 107
Primary Schools had toilet facilities. Also only 11 (22%) of the 49 JSS had toilet facilities.

The rest usually used other means, with particular emphasis on Public Toilets (Marks

Publication and meads Services, 2006).
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Table 3.5 Primary School Enrolment in the Atwima Mponua District for 200472005

Academic year.

GENDER NUMBER PERCENTAGE
Boys 9369 53.78

Girls 8051 F |‘ | l \ Em&.T

Total 17,420 100

Source: Marks Publication and Meads Services, 20!

8051 were girls. Also gross enrol ys vhs reldtively higher than that of

females (79%) (Marks Publicationa 1 mead

Table 3.6: Transition

Academic Year. |
‘_““'-‘______.’d_.-r"’"f
GENDER NUMBER PERCENTAGE
Boys 4 w2 56.1
Girls —— 853 439
Total 1945 100

Source: marks Publication and Meads Services, 2006.
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There were 2040 pupils in class six during the 2003/2004 academic year. Out of this
number as we can see from Table 3.5, a total of 1945 pupils comprising 1092 (56.1%) boys
and 853 (43.9%) girls were promoted to JSS 1 in the 2004/2005 academic year. The
Transition rate was 95.3% with the boys recording 95.6% whiles the girls recorded 95.2%

(Marks Publication and Meads Services, 2006).

Table 3.7: Repeaters in the Atwima Mponua District in the 2004/2005 Academic Year

GENDER PRIMARY JH.S TOTAL
Boys 624 KN_U—ST 674
Girls 512 31 543
Total 1136 pP 1217

Source: Marks Publication and Meads Sery

1)_‘1115 20041'cadem1c year,

From Table 3.7 we can
. _1——_ :
1136 representing 6.5% of . i

comprised of 624 boys (54.9%) an

. were repeated. This

the JSS level within the peribd_.

Table 3.8: School Drop-Outs in the Afiim:

GENDER | PRE-SCHOOL PRIMARY
e ’,:—-_—:_———_—-
NO %
it NO %
Boys 26 361 |20 ' 525
e | e TR S 475
;L



Total 54 100 387 100

Source: Marks Publication and Meads Services, 2006.

From Table 3.8, 441(54 + 387) pupils dropped out of school in the 2004/2005 academic
year. Out of this number, 54, comprising 26 boys and 29 girls were in pre-school. The
remaining 387, comprising 203 boys and 184 girls were in primary school. Nyinahin circuit
recorded the highest drop — outs of 32 whilst Adiembra circuit had no drop-out Marks

Publication and Meads Services, (2006).

Concerning teachers in the district, as at thévacadémid.year. 2004, there were | 14 teachers of
different categories for pre-school. 26 (22.8%) of this number were un-certificated but
trained to teach Pre-school, 69 (60.5%) were un-certificated and untrained to teach Pre-
school, 7 (6.1%) were certificated but not trained to teach Pre — school and 12 (10.5%)
certificated and to trained-to_teach Pre-school. Also there were 473 teachers in the Primary
schools. 206(43.6%) were Unfrained, 6 (1:3%). were /Trained by un-certificated, 120
(25.4%) were 4 year certificate ‘A’ holders, 136/ (28:8%) had certificate ‘A’ (Post
Secondary) and 3 (0.6%) had Diploma qualification.” 380 (80.3%) of the Primary School
teachers were males whiles 93 (19.7%) were Females. Marks/Publication and Medis
Services, (2006). Basically Health délivery in the Atwima Mponua District is offered
through 8 government and 6 non-government facilities: 1 Hospital, 5 health Centers, 2

Clinics and 5 Maternity Child Health. In addition, outreach clinical activities are organized

S

= l’____,‘——"'-'-_'_-_ )
in some communities by the District Health Directorate from the District from the District

Hospitatat Nyinahin. Marks Publication and Medis Services, (2006).

A modern Health Center constructed at Kotokuom to improve access to health services is
yet to be equipped and staffed. The major health problem of the District is malaria which in

2005 accounted for 54.3% of all OPD cases is the District. Malaria is followed by colds and
30
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coughs, intestinal worms and accidents and home injuries. In addition to the “common”
diseases there have been reported cases of other disease as Buruli Ulcer (58 case since
2002), Guninea worm (6 reported cases in 2004), Yaws, Yellow fever. Immunizations
activities are carried out daily in the Health facilities and at periodic out-reach programs to
the smaller settlements. (Maks Publication and Medis Services, 2006). Opportunities for
tourism development exist at Sreso Tinpom in the form of the Yaa Asantewaa Museum.
There is also the Boaso River Falls in Nyinahin. The sites are not developed as their

potentials are hindered by poor access rodds’arfd, lagk fof HospTtality-facilities in the District.
3.5.2 Kumasi Metropolis

The Kumasi Metropolis, the capital of the Ashanti Region, is located in the centre of the
region. The metropolitan area shares boundaries withiKwabre District to the north, Atwima
District to the west, Ejisu-Juaben Distriet.10 the east arid Bosomtwe-Atwimaa-Kwanwoma
District to the south. It has a-total area of 299 square kilometers (Marks Publication and
Medis Services, 2006). The metropolis and its surrounding areas haye water supplied from
two sources, the Owabi and Barekese headworks both of which were rehabilitated in 1999.
The main distribution centre in the metropolis.is Suame. The majot markets are Kumasi
Central Market, Moro at Tafo. Nhyiagse, Alamo a Asawasi and the European market at
Adum. Agriculture is not dominant and aecounts for only 10% of GDP because Kumasi is
an urban centre. (Maks Publication and Medis Services, 2006). There is small, medium and
large scale ind_tx._s_f;i#i -activitmng pharmaceuticals and medical accessories,
mechanicat and electrical engineering works, logging and saw milling, alcoholic beverages

and textiles, footwear, cosmetics, soap making, carpentry and joinery, foam and plastic,

printing and stationery and metal works. Kumasi metropolis is well endowed with clay
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deposits which is good for pottery. Stone winning operations are also scattered at the

periphery of the metropolis.

Educational facilities in the city are provided by the public and private (individual and
religious bodies) sectors. The private sector provides the bulk of these institutions at the
pre-school, first and second cycle levels, whereas the public sector is the leader at teacher

training colleges and tertiary levels.

Table 3.9: The Distribution of Pre-Schgols.in the KumasiMetropolis

- - —_———

Level Public Private Total
Pre-School (2003/2004) 148 459 607
Pre-School (20060 155 478 633

Source: Marks Publication and Media Services (2006).

From Table 3.9, we can see thal, in'2003/2004, the private sector accounted for 459 out of
the 607 Pre-school structures representing 75.6%. “Tn 2006, it agaiﬁ provided 478 out of the

633 Pre-school structures representing 75.5%.

Table 3.10: Pre-School enrolment in the Kumasi Metropolis

Pre-School [Pre-School ©_ 4+ | Actual-nurtiber Percentage in Pre-
Enrolment Population Enrolled in Pre-School | School.
(2003/2004) — 129770 —— 36,971 78.5%
(200@)_ 144,978 58,530 40.4%

Source: Marks Publication and Media Services (2006).

From Table 3.10 we can see that, in the 2003/2004 academic year, 36,971 children were in

pre-school. The pre-school population in the metropolis then was 129,770. This gave a pre-
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school participation rate of 28.5%. However, in 2005/2006 a total of 58,530 children were
in pre-school as against the proportion of 144,978 who constitute children of pre-school
going age, giving a school participation (current projected population, 1,610,867) rate of
40.4%. Notwithstanding the fact that the pre-school participating rose from 28.5% during
the 2003/2004 academic year to 40.4% during the 2005/2006 academic year the figure is on

the low side (Marks Publication and Media Service, 2006).

Table 3.11: The Pre-Schools Enrolment among the Private and the Public Schools in

the Kumasi Metropolis.

Level Public Private | Total
Pre-School 10023 26939 36971
(2003/2004)

Pre-School (2006) 17209 41321 58530

Source: Marks Publication and Media Services (2006).

In terms of Pre-School Enrolment in 2003/2004, the private sector accounted for 26,939 out
of the 36,971 total enrolment, figures for both seetors, thus representing 72.9%. The same
trend was established in 2006.where out of the 58.530.total Pre-School enrolments, the
private sector accounted for 41,321/ representing 70.6%. “Hewever, from 2003/2004 to
2005/2006 the public sector has seen some growth in terms of Pre-school structure provision
and enrolment (M:a?ks --Publicmi/uL_m]Medis Services, 2006). The public sector’s
development of Pre-school is constrained by the requirement of high and costly standards
i A0,
while the private sector resort to the use of flexible conditions by operating in residential and
temporary structure. With enrolment, whereas the private sector’s percentage contribution

fell from 72.9% in 2003/2004 to 70.6% in 2005/2006, the public sector made some

percentage gains from 27.1% in 2003/2004 to 29.4% in 2005/2006. This dramatic increase
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i1 enrolment is attributable to the introduction of the Capitation Grant and the School

Feeding Programme in some selected schools.

Table 3.12: Primary School Enrolment in the Kumasi Metropolis

Pre-School Pre-School Actual number | Percentage in Pre-
Enrolment Population enrolled in  pre- | School.

school
(2003/2004) 410,939 227179 55.3%

Source: Marks Publication and Media Servicesi(2006 ).

Statistics, from the year 2003/2004 academic year show that out of an estimated population
of 410,939 as can be seen in Table 3.12, those who fall within the basic school going age of
6-15 years totaling 227,179 were in school leaving 183,760 who were not in school. Given
that the basic school participation rate was 55.3%. 1 they fell short,of the national

participation rate of 80% by 24.7% (Marks Publication and Media Services, 2006).

Table 3.13: Distribution of trained teachers in the Kumasi Metropolis

Trained Teachers Publie Privéte " [T otal

Trained Teachers | 313 152 1 465

(2003/2004)

Trained ~——1 400 162 562

Teachers

(200572006)

Source: Marks Publication and Media Services (2006).

From Table 3.13, we can se€ that, in 2003/2004 and 2005/2006 the number of trained

teachers in the public sector were 313 and 400 respectively representing 67.3% and 71% of
34



S e e

the total number of trained teachers in both the public and private sectors. During the
periods the private sector’s share of trained teachers was 152 and 162 representing 32.7%

and 29% respectively.

Table 3.14: Distribution of Untrained teachers in the Kumasi Metropolis

Trained Teachers Public Private Total
Trained Teachers | 828 13 841
(2003/2004)

Trained 1,121 15 1136
Teachers

(2005/2006)

Source: Marks Publicationand Media Services.(2006)

From Table 3.14 it can be observed that,interms of untrained teachers the public sector had
13 in the 2003/2004 academic year and 15 in the 2005/2006 academic year representing
1.5% and 1.3% respectively of the total qumber-of untrained teacheis in the metropolis,
whereas the private sector had»828+in the 2003/2004 academige year and 1,121 in the
2005/2006 academic year representing 08 5% and 98.7% respectively. The Metropolis has a
lot of senior high arlgl some Tertiary Institutions which include: the Kwame Nkrumah
University of ST:i‘EfiCe and Tectmology (KNUST), University of Education Winneba,
Kumasi_Campus (UEW-K), Christian University College (private) and the Kumasi
Polytechnic e.t.c. The Metropolitan Health Services are organized around five (5) Sub Metro
Health Teams: namely, Bantama, A_sokwa, Manhyia North, Manhyia South and Subin. The

Metro Health Team is led by its Director of Health Services who has the overall
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responsibility for planning, monitoring and evaluating the performance of the Health Sector
in the metropolis. The city has a number of health facilities in both the public and private
sectors. Notable among them are the Komfo Anokye Teaching Hospital (KATH), which is
one of the two 92) national autonomous hospitals, four (4) quasi health institutions, five (5)
health care centres owned by the Church of Christ and the Seventh-Day Adventist Church.
In addition, there are over two hundred (200) known private health institutions and 13

industrial Clinics in the metropolis (Marks Publication and Medis Services, 2006).

Rich unadulterated culture is up for tourist§ viewing in Kumasl and for this, the metropolis
has gained much recognition. This is visible from the I;D}’E;I Akwasidae Festivals to fetish
rituals and even to everyday ceremonies. Kumasi metropolis also had several unique tourist
attractions. One is the Centre for National Culture; which helps to promote, preserve and

protect Ghana’s culture.
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CHAPTER FOUR
RESULTS AND DISCUSSION
4.0 Introduction

mmwmuzmmmuﬁnfmmcnmmmmym

children both descriptively and quantitatively. A logit regression mode! was used to find out

whether a child's age, gender, order of %NbU Su? as well as the distance

between the child's house and the nearest possible s hool has an influence on basic school

(e

enrolment. Also, the logit regression model was usec

find out whether parental level of

education and employment has an impact n wheth children would be enrolled in

school or not. Also, a descaptive analys of the tion obtained was done using

J

MALES 210 TSANE I
FEMALES 190 4750
7 R I e 100.00
M‘:wmmz
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In Table 4.1 above, out of the 400 randomly sampled children, 210 of them

constituting 52.50% were males whilst 190 of them constituting 47.50% were females.

Table 4.2: Age of the Sampled Children

g FREQUENCY PERCENTAGE
: 14 3.50

3 17 425

8 14 T

v 26 INT VN G |
;. 31 7.75

i e 14.50

2 33 13.75

- 10 17.50

2 59 14,75

2 38 5,50

19 | 18 —4.50.
TOTAL 400 - 100 00

Source: Researcher’s field survey 2012

Table 4.2 gives a summary of the ages of the sampled children and it shows that out of the

400 sampled childm}l, 14 of them-eenstituting 3.50% aged 6,17 of them forming 4.25%

were 7 years of age, 14 of them constituting 3.50% were 8 years of age, 26 of them
m——

constituting 6.50% of the sampled respondents were 9 years of age, 31 of the respondents

were 10 years of age constituting 31%. 58 of them constituting 14.50% were 11 years of

age, 55 of them were 12 years of age and they constituted 13.75% of the sampled

respondents, 70 of them constituting 17.50% of the sampled children were 13 years of age,
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59 of them constituting 14.75% of the respondents were 14 years of age, 38 of them
miulinllﬁt}%ofﬁnmlodchil&mmIsmnfngewhi!ﬂllufﬂm
constituting 4.50% of the sampled children were 16 years of age.

From the above we could see that this paper sampled children between the ages of 6 to 16.

Table 4.3: Whether the child is enrolled in school

SCHOOLING FREQUENCY PERCENTAGE

YES 263

- . KNUSE

TOTAL 400 100.00
.

Source: Researcher’s field survey 2012

Table 4.3 summarizes the schooling status sndents and we could see that

out of the 400 sampled children, . 263761 them constitutirg 5575% were enfolled in school
whilst 137 of them constituting 34,25% wege not in SChOO! ar -: for serious attention

joal 2 are all pushing for

Table 4.4: Schooling by Gender

SCHOOLING

YES

N T 66 71 137
TOTAL 210 190 400

Source: Researcher’s field survey 2012,
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' Table 4.4 gives information on the number of boys and girls who were in school and we
could see that out of the 263 children who were in school, 144 were males whilst 119 were
females. Also from the same table, we can see that out of 137 respondents who were not
enrolled in school, 66 of them were males whilst 71 of them were females. From this we
can see that out of the sampled respondents the males in school were more than the females
but as to whether gender influences basic school enrolment, the regression results would let

us know.

. Table 4.5: Type of School

Type of School FREQUENCY PERCENTAGE
Public 153 58.17

Private 110 41.83

TOTAL 263 2 00.00

Source: Researcher’s field survey 2012

Table 4.5 gives information on whether the sampled children who were in school attended a
public school or a private,school and we could see that out of the 263 of the 400 children
who were enrolled in school, 115 of them constituting=58:17% of'the’ children enrolled in

school attended a public school whilst110 of them constituting 41.83% of those enrolled in

school attended a private school.

-
P
e
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Table 4.6: Children’s Ambition

AMBITION FREQUENCY PERCENTAGE
i e 625
ATHLETICS 6 -
UNIVERSITY 7 171N

TEACHER OR NURSE | 32 o

OTHER y —

TOTAL 400 100.00

Source: Researcher’s field survey 2012

Table 4.6, summarizes the future ambitions of the sampled';hiidpen and out of the 400, 25 of
them constituting 6.25% said they would want to be musicians in future, 64 of them
constituting 16.00% said they wouldwant to be athletes, 275 of them constituting 68.75% of
them said they would want 1o go 10 the university, 32 r;;? them consiituting 8% of the
sampled children said they would®wart-to_go to either the teacher's training college or the
nurses training college and 4 of them constitdting 1400% 0f the respondents said they would
want to pursue other ambitions apart from the above. Thus with the majority of the children
having the ambition to go to schm university level, there is the need for a study to

find out the key determinants of school enrolment and how these factors can be handled.
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Table 4.7: Order of Birth

ORDER OF BIRTH FREQUENCY PERCENTAGE

1 150 37.50

2 97 24.25

3 54 13.50

4 85 =~ T3125

5 1 0.25

6 1 0.25

7 2 0.50

9 10 2.50

TOTAL 400 100.00
I

Source: Researcher’s field survey 2012

Table 4.7 shows the birth ‘orderiof the sampled-children-and out of the®400, 150 of them
~ constituting 37.50% were first in férms of-birth order, 97 of them.gonstituting 24.25% were
of the birth order second, 54 of them constituting 13150% were third in terms of birth order,
85 of them constitutip_g,Zl.?S% were fourth in terms of birth order, 1 of them constituting
0.25% of the respéﬁ‘cfé_nté ﬁere nms of birth order, 1 of them constituting 0.25%
were seventh-in terms of birth order and finally 10 of them constituting 2.50% of the
sampled children were tenth in terms of birth order. We can see that majority of the
children were fourth in terms of birth order but as to whether the birth order influences basic

school enrolment or not, the logit regression results would tell us.
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- Table 4.8: Number of Siblings

-

NUMBER OF SIBLINGS | FREQUENCY PERCENTAGE
1 18 4.50

2 24 6.50

3 117 1293

4 83 " 20.75

5 111 27.75

7 6 1.50

8 1 0.25

9 i 3.75

10 5 1.25

11 4 1.00
12 7 s
14 2 0:50

IBE 1 0.25
16 1 0.25
17 —— — 0.50
T | 0.25
19 2 0.50
TOTAL 400 100.00

Source; Researcher’s field survey 2012
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Table 4.8 gives us information concerning the number of siblings of the sampled
respondents. From this table, 19 children constitution 4.50% of the sampled respondents
had only siblings, 24 of them representing 6.00% had 2 siblings, 117 of them forming
29.25% had 3 siblings. Another 83 respondents which represents 20.75% had 4 siblings,
while 111 of them making 27.75% of the sampled children had 5 siblings, 6 of them
} constituting 1.50% had 7 siblings, 1 child representing 0.25% had 8 siblings, 15 of them
which forms 3.75% had 9 siblings, 5 of them making 1.25% had 10 siblings, 4 of them
constituting 1.00% had 11 siblings, while 7 of tliem fepreséntifig 1775% had 12 siblings, 2 of
them (0.50%) had 14 siblings, 1 child repfesenti:ﬁg"t}fﬁ% had' 15 siblings, another 1 (
0.25%) had 16 siblings, 2 of them constituting 0.50% had 17 siblings, 1 forming 0.25% had

18 siblings and 2 of them constituting 0.50% had 19 siblings.

Table 4.9: The Person(s) the Child Live With

LIVING WITH FREQUENCY | PERCENTAGE
BOTH PARENTS 21 | 1'55.25

FATHER ONLY 22 5.50

MOTHER ONLY 47 o’ 11.75

OTHER RELATIONS 10 27.50

TOTAL 400 100.00

Source: Researcher’s field survey 2012
— ’J‘__,-———_'-—

Table 4.9 gives information on the people the sampled children lived with and we can see
———

that out of the 400 sampled children, 221 of them constituting 55.25% lived with both

parents, 22 (5.50%) lived with their fathers, 47 of them representing 11.75% lived with only

their mothers whilst 110 of them fnnn_ing 27.50% lived with other relations.




—

Table 4.10: Comparing School Enrolment and the Persons (s) the Child lives with

SCHOOLING LIVING WITH
BOTH FATHER

YES 151 11

NO 70 11

TOTAL 221 22

TOTAL
OTHER R.
76 263
34 137
110 400

Source; Researcher’s field survey 2012

Table 4.10 gives information on the relationship between schoel enrolment and the people

the child lives with and we can see that, out of the 763 childrenwho were enrolled in school,

151 of them lived with both parents, 11 of them lived with only their fathers, 25 of them

lived with only their mothers and 76 of them lived with otherrelations. Also out of the 137

who were not enrolled in sciianl_, 70 of them:-lived -r*.;Iith both parents, LI of them lived with

their fathers only, 22 of them lived-withronly their mothers and34.of them lived with other

relations. The result appear that majority of the chitdren enrolled in school were living with

both parents and conversely the majority of those who were not in school also lived with

e /_’_--—’—""'_
both parents.

_.,_ﬂ"-.'-_
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Table 4.11: Distance between House and Nearest School

DISTANCE (Km) FREQUEN ETENTA GE
1 218 |i| 'EI U 1 54,50

2 123 30.50

3 31 | 4 a7 75

4 24 6.00

5 =
TOTAL

30.75% resided 2km away from the eares ol, 31 representing 7.75% stayed a distance
of 3km from the ncarest school. 24 of them constituting 6.00% lived in houses whose
distance from the mamst school was—4km-and 4 of the 400 sampled children constituting

1.00% lived Skm from the nearest school.
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Table 4.12: Comparing School Enrolment and Distance

SCHOOLING DISTANCE/Km TOTAL
1 S+ 03 41 &

YES 4L = 83 18 19 2 263

NO Sl 40, 13 5 2 137

TOTAL IR 123 - 3 24 4 . 400

Source: Researcher’s field survey 2012.

Table 4.12 shows the relationship between school entolment-and the distance between the
nearest school and re:spundcnts house. The table indicates that, out of the 263 respondents
who were in school, 141 of them lived in houses whose distance with the nearest school was
1km, 83 of them lived in houses whose distance with the nearest sechool was 2km, 18 of
| them lived in houses whose distance from the nearest school was 3km, 19 of them lived in
houses whose distance from the nearest school was 4km and 2 of them lived in houses
whose distance fru_:ﬁ ;he nearesLs’c_hnaLms skm. Also out of the 137 who were not
enrolled, 77 of them lived in houses whose distance from the nearest school was 1km, 40 of
e
them lived in houses whose distance from the nearest school was 2km, 13 of them lived in
houses whose distance from the nearest school was 3km, 5 of them lived in houses whose

distance from the nearest school was 4km and 2 of them lived in houses whose distance

from the nearest school was Skm. From the above it is very difficult to tell whether distance
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matters when it comes to school enrolment and therefore the regression results will give us

the real impact.

Table 4.13 Father’s Level of Education

FATHERS LEVEL OF FREQUENCY 7 «PERCENTAGE
EDUCATION

UNVIERSITY 74 18.5
POLT/TRAINING 34 8.50
COLLEGE/NURSES T.C

S.H.S/OLEVEL 60 15.00

BASIC 1308 32.50
UNEDUCATED 102 25.50

TOTAL . 400 > 100,00

Source: Researcher’s field survey 2012,

Table 4.13 gives information on the level of education of fathers of the sampled children and

we could see that-74 out of the 486fathers constituting 18.5% had education up to the

university level, 34 of them constituting 8.50% had education up to the Polytechnic,
__.____,_-—-""'

Teachers Training College or Nurses Training College level, 60 of them constituting 15.00%

had education up to the Senior High Level/O level, 130 of them constituting 32.50% had

education up to the basic level and 102 of them constituting 25.50% were uneducated.
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Table 4.14: Relationship between Father's ucational

Level and Children’s Schooling

SCHOOLING FATHER’S EDUCATIONA

father's with education up 10 the Pui‘ echaic,’

College level, 48 of them had father’s with education up to the Senior High Level, 93 of

——

herm had fathers with education Gp to the basic level and 22 of them had fathers who were
unedueated: Also, out of the 137 children who were not in school, only one of them had a
father with education up to the university level, 7 of them had father’s with education up 10

the Polytechnic, Teachers Training College or Nurses Training College level, 12 of them
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had fathers with education up to Senior High school level, 37 of them had fathers with

education up to the basic level and 80 of them had fathers who were uneducated.

From the above one can conclude that father’s level of education influences children’s
enrolment in school and therefore the higher a father’s level of education, the higher the
- probability that his child would be enrolled in school. As to the actual impact of fathers’
education on children’s enrolment in school, this can be shown through a regression analysis

and that would be seen later.

Table 4.15: Father’s Employment Status

FATHER’S FREQUENCY PERCENTAGE

EMPLOYMENT STATUS

Working 271 67.75
Not Working 129 32.25
TOTAL 400 | 100.00

Source: Researcher’s field survey 2012

From Table 4.15, it is clear that out of the four hundred sampled fathers, 271 of them

constituting 67.75% were employed and 179 of them constituting 32:25% were unemployed.

Table 4.16: Father’s Employment Status afid Children’s Enrolment in School

-

SCHOOLING — FATHER’S EMPEOYMENT STATUS TOTAL

WORKING NOT WORKING
M
YES 224 39 263
NO 47 90 137
TOTAL 271 129 400

Source: Researcher’s field survey 2012.
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Table 4.16 shows the relationship between father’s employment status and Children’s
Enrolment in school and it can be seen that out of the 263 children who were enrolled in
school, 224 of them had their fathers working and only 39 of them had their fathers not
working. Also, out of the 137 children who were not enrolled in school, only 47 of them

had fathers who were employed and 90 of them had fathers who were not employed.

The implication is that, father’s employment plays a key role in whether the child would be
enrolled in school or not and from the above, we can see that, if a child’s father is working,

the probability that the child would be enpdlled in &clfl,ouliis""vcry high and vice versa.

Table 4.17 Father’s Occupation

FATHER’S FREQUENCY PERCENTAGE
OCCUPATION
SENIOR EXECUTIVE 4 : 1,48
PROFESSIONAL 64 123,62
JUNIOR | 10 7, 3,69
TRADER 39 ¥ 14.39
CLERICAL 3 L1

[ TECHNICAL 23 8.49
FARMER 66 24.35
OTHER === S — 22.88
TOTAL 271 100.00

A

Source: Researcher’s field survey 2012.

Table 4.17 shows the occupational breakdown of the employed fathers and it shows that out

of the 271 employed fathers, 4 of them making 1.48% were senior executives, 64 of them
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making 23.62% were professionals, 10 of them constituting 3.69% were junior executives,
39 of them making 14.39% were traders, 3 of them constituting 1.11% were clerks, 23 of
them constituting 8.49% were technicians or technical people, 66 of them constituting

24.35% were farmers and 62 of them constituting 22.88% belonged to other occupations.

Table 4.18: Father’s Sector of Work

FATHER’S SECTOR OF FREQUENGY PERCENTAGE
WORK

PUBLIC 96 35.42
PRIVATE 175 | 64.58
TOTAL 271 100.00

Source: Researcher’s field'survey 2012

In Table 4.18, we can see that, out of the 271 employed- fathers, 96 of them constituting
35.42% were working in the publie sector and 175 of them constituting 64.58% were with

the private sector.

- Table 4.19 Father’s Religion

FATHER’S RELIGION FREQUENCY PERCENTAGE
Christian = e — 72.25
Muslim 57 14.25
I
Traditional 56 14.00
Other 2 0.5
TOTAL 400 100.00

Source: Rsearcher’s field survey 2012
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Table 4.19 summarizes the religious background of fathers and we can see that 285 out of
the 400 fathers constituting 71.25% were Christians, 57 of them constituting 14.25% were

Muslims, 56 of them constituting 14.00% belonged to the traditional religion and 2 of them

forming 0.5% belonged to other religions.

Table 4.20 Father’s Religion and Children’s enrolled in School

SCHOOLING FATHER)S RELIGION
CHRISTIAN MUSLIM = TRADITIONAL OTHER
TOTAL
YES 194 35 g 33 1
263
'NO 94 i 23 1
137
| TOTAL 285 57 56 2
400 |

Source: Researcher’s ficld survey 2012

Table 4.20 summarizes the relationship-between father’s religion and children’s enrolment
in school and we cuuld_f_see that, out of 263 children who were enrolled in school, 194 of
them had Christian Father’s, 35 ofhem had Muslim fathers, 33 of them had fathers with a
traditional religious background and only 1 of them had a father belonging to other religions.
Also, out of the 137 who were not in school, 91 of them had Christian fathers, 22 of them

had Muslim fathers, 23 of them had fathers with a traditional religious background and only

| of them had a father belonging to other religions.
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Table 4.21: Mother’s Educational Level

MOTHER’S LEVEL OF | FREQUENCY PERCENTAGE
EDUCATION

UNIVERSITY 30 20.00
POLT/TRAINING 78 19.50
COLLEGE/NURSES T.C

S.H.S/O LEVEL ol N4 - ~[28.50

BASIC 58 14.50
UNEDUCATED 70 s 17.50
TOTAL —_ [400 100.00

Source: Researcher’s field survey 2012
e

Table 4.21 summarizes the educational background of mothers and from the table we can
sce that 80 out of the 400 mothers constituting 20.00% had a university level of education,
78 of them constituting 19.50% had education up to the Polytechnic, Teachers Training

College or Nurses Training College level, 114 of them constituting 28.50% had education up
54
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to the senior high level, 58 of them constituting 14.50% had education up to the basic level

and 70 of them constituting 17.50% were uneducated.

Table 4.22: The relationship between mother’s level of education and children’s

enrolment

in school.

SCOOLING VMOTHER S EDUCATIONAL LEVEL TOTAL
UNIV | POLY/TTG/NTC | SHS . | BASIC | UNEDUCATED

YES 68 64 83 40 8 263

NO 12 14 31 18 62 137

"TOTAL 80 78 > 114 58 o PBIU 400

Source: Researcher’s field survey 2012

Table 4.22 shows-the relationship~between mother’s educational level and children’s

enrolment in school and it can be seen that, out of the 263 children who were enrolled in
e

school, 68 of them had mother’s with education up to university level, 64 of them had

mother’s with education up to the Polytechnic, Teachers Training College or Nurses

Training College level, 83 of them had mother’s with education up to the senior High Level,

40 of them had mothers with education up to the basic level, and 8 of them had mother’s
Ty




 who were uneducated . Also out of the 137 children who were not in school, 12 of them had

a mother with education up to the university level, 14 of them had mothers with education
~ up to the Polytechnic, Teachers Training college or Nurses training College Level, 31 of
* them had mothers with education up to the Senior High School Level, 18 of them had
mothers with education up to the basic level and 62 of them had mothers who were
uneducated.

From the above it is clear that mother’s education really influences children’s enrolment in

school and therefore the higher a mul{’Nt kijusq—lhe higher the probability that

her child would be enrolled in school. As to_the actual impact of mothers’ education on

children’s enrolment in school, this can

NS

through a regression analysis and that

would be shown later,

P

Table 4.23: Mothe 'fr ployIr ent Stal : = | )

MOTHER’S ~ TFREQUENCY.. ..~ |PERCENTAGE

EMPLOYMENT STATUS /1

Worki 158
orking @\
Not Working |

TOTAL

Source: researcher’s field survey 2012

From Table 423, we couldSée that out of the 400 sampled mothers, 282 of them

constituting 70.50% were employed and 118 of them constituting 29.50% were unemployed.

Table 4.24: Mother’s Employment Status and Children’s Enrolment in School.

SCHOOLING MOTHER'S  EMPLOYMENT STATUS TOTAL
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WORKING NOT WORKING

YES 227 36 263
NO 55 82 137
TOTAL 282 118 400

Source: Researcher’s field survey 2012

Table 4.24 shows the relationship between mothers employment status and Children’s
Enrolment in school and it can be seen that, out of the 263 children who were enrolled in
school, 227 of them had their mothergyorking and only*3¢6 of them had mother’s who were
not working. Also out of the 137 children who ere not enrolled in school, only 55 of them
had mothers who were employed and 82 of'them had mothers who were not employed. The
implication is that, mothers’ employment plays a key role in whether the child would be
enrolled in school opnot.and from the above, we can see that, if a child’s mother is working,

the probability that the child would be enrolled in schoolis very high-and vice versa.

Table 4.25: Mother’s Sector of Employmeni

MOTHER’S SECTOR_OF FREQUENCY PERCENTAGE
WORK

PUBLIC 61 21.63
PRIVATE 221 78.37

TOTAL . . — 2% 100.00

Source: Researcher’s field survey 2012
ot

In Table 4.25, we can see that, out of the 282 employed mothers, 61 of them constituting

21.63% were working in the public sector and 221 of them constituting 78.37% were with

the private sector.
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Table 4.26: Mother’s Occupational Background

MOTHER’S OCCUPATION | FREQUENCY PERCENTAGE
| SENIOR EXECUTIVE 3 0.71

PROGESSIONAL 33 11.70

JUNIOR 4 1.42

TRADER 168 _ 3957

CLERICAL 9 3.19

FARMER 58 20.57

OTHER 8 2.84

TOTAL 282 100.00

Source: Researcher’s field survey 2012.

Table 4.26 shows thetoccupational breakdown of the employed mothers and it shows that
out of the 282 employed mothers, 2.of them making 0.71%. were Senior executives, 33 of
them making 11.70% were professionals, 4 of them constituting 1.42% were junior
executives, 168 of them making 59.57% were traders, 9-of them constituting 3.19% were

} clerks, 58 of them constituting 20.57% were. farmers and 8 of them constituting 2.84%

belonged to other occupations.

| Table 4.27: Mother’s Religion
| o

| MOTHER’S RELIGION [ FREQUENCY PERCENTAGE
I Christian— 332 83.00
Muslim 55 13.75
Traditional 13 3.25
TOTAL 400 100.00
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Source: Researcher’s field survey 2012

Table 4.27 summarizes the religious background of mothers and we can see that 332 out of
the 400 mothers constituting 83.00% were Christians, 55 of them constituting 13.75% were

Muslims and 13 of them constituting 3.25% were Traditional religious worshippers.

Table 4.28: Mother’s Religion and Children’s Enrolment in School.

SCHOOLING MOTHER’S RELIGION TOTAL
CHRISTIAN MUSLIM

TRADITIONAL

YES 220 38 5 263
NO 112 17 8 137
TOTAL 332 55 13 400

Source: Researcher’s field survey 2012

Table 4.28 summarizes the relationship-between'mother’s religion and children’s enrolment
in school and we could see thatyout of the 263 children who were enrolled in school, 220 of
them had Christian mothers, 38 of them had Muslim mothers and 3 of them had mothers
with a traditional religions background. Also out of the 137 whawere not in school, 112, of

them had Christian mothers, 17 0f them had Mushim-mothers and 8 of them had mothers

with a traditional religious background.

= f T
Table 4.2: Analysis of Regression Results

——
The result of the logit model specified in the previous chapter is shown in Table 4.29 below;
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Table 4.29: Logit Result with Children Enrolled in School as the Dependent Variable

Variable CoefTicients Standard Error P-value
Child Characteristics
Male 0.0937 0.3109 0.763
Age -0.0185 0.6669 0.781
Number of siblings -0.2596 0.0909 0.004
Order of birth 0.0624 0.1106 0.572
Distance -0.0712 0.677
Father Characteristics
University education 7.1294 0.000
Poly/TTC/NTC 1.5706 0.022
education [

w~ -
S.H.S. education v 1.2961 | 0.025
Basic education 1.35.02;. 0.002
Employed [}Gillvl * 0.070

Mother Characteristics
<

University education ;Iliﬂ 1 0.003
Poly/TTC/NTC 23327 0.003
education
-

SH.S. education 15786 0.7411° 0.024
Basic-education 2.0863 0.7333 0.004
Employed 1.2904 0.3878 0.001
Constant -2.3783 1.0732 0.027

Source: Researcher's field survey 2012.




Table 4.29 shows the logit or the logistic regression results of the study. In Table 4.29 we
have children who were enrolled in school as the dependent variable with those who were
not enrolled in school being the control group. From the table we could see that, the male
variable even though had a positive coefficient of 0.0937, it was not significant at 3%
significance level because its p-value of 0.763 was above 0.05 and therefore we say that
with female being the control group, being a male does not have any significant impact on
whether a child will be enrolled in school or not. Thus from the results, gender does not
have any significant impact on enrolfhert iy sgheol. ‘Pherefore the Ho hypothesis which
states that gender does not influence basic school énfolfrent is accepted at 95% confidence
level. Concerning age we can say that its negative coefficient of -0.0185 met the expected
sign of the study but it was not significant at 5% significance level since its p-value of 0.781
was greater than 0.05 which implies that, based on this study, the age of the child does not
determine whether the child witl-be enrolled in school! or not and- therefore the Ho
hypothesis which states that age does. not influence basi¢ sehool enrolment is accepted at
95% confidence level. With regards to the number of siblings, its sign of -0.2596 met the
expected sign of the study and conforms to what economic theory states. Also the number
of siblings was significantat 5% significance icvel since its p-valug 0£0.004 was below 0.05
and this implies that the number-of siblings had a negative Significant impact on basic school
enrolment. Therefore the higher the number of siblings of a particular child, the lower the
probability that-the child will go to school and the lower the number of siblings of a
o —
particular person the greater the possibility that, the child will be enrolled in school. This
IML the Ho hypothesis which states that, number of siblings does not influence basic
school enrolment is rejected at 95% confidence level and the Hi hypothesis which states that
number of siblings influence basic school enrolment is accepted at 95% confidence level.

This finding is in line with the results of a study by Yaslu (2009) which found that the
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number of children in a household has an inverse relationship with children’s education
opportunities. Also the order of birth was not significant at 5% significance level since its p-
value of 0.572 exceeded 0.05 and therefore the Ho hypothesis which states that, order of
birth does not influence basic school enrolment is accepted at 95% confidence level. This
implies that, the order of birth does not influence the probability that a child will be enrolled
in school or not. Concerning distance, even though its negative coefficient of -0.0712 met
the expected sign of the study, it was not significant at 5% significance level since its p-
value of 0.677 was greater than 0.05. This mgang, distange™accprding to this study does not
have any significant impact on basic schodl enrolment even' though its sign is in conformity
with what economic theory states. Thus the Ho'hypothesis which states that distance does
not influence basic school enrolment is dgeepted at 95% eonfidence level. These results can
be attributed to the fact that, the study area is refatively déveloped with a lot of schools and

with relatively good roads.

Dealing with father’s educational level; the Jogistic regréssion results show that fathers with
university education, polytechnic, training college, nurses training college, senior high and
basic level education met the expected sign-of the study because they-were all positive. Also
fathers educational variables (university education, polytechnie, “training college, nurses
training college, senior high and Baste level-education) with uneducated fathers being the
control group were all significant at 5% significance level since all their p-values, were
below 0.05. LIhJ;;‘With fathers—with—university education, polytechnic, training college,

nurses training college, senior high and basic level education having a positive significant
prcellm o

impact on basic school enrolment, it means that the Ho hypothesis which states that, fathers

education does not influence basic school enrolment is rejected at 95% confidence level.

—

This means that if a father has at least basic level of education, the probability that his child

would be enrolled in school is very high as compared to an uneducated father (the control
62



group). This therefore means father’s education plays a key role when it comes to basic

school enrolment.

Employed fathers with unemployed fathers being the control group in the logistic regression
above has a positive sign which met the expectation of the study and therefore its sign
conforms with what economic theory postulates. Even though the employed fathers met the
expected sign, it was not significant at 5% significance level because its p-value of 0.070
was greater than 0.05. This implies that if a father is working, it does not have any impact on
the enrolment of his child in school as campar_eﬂ to fathee)s who are not working (control
group). Therefore the Ho hypothesis that states that father’s employment does not influence
basic school enrolment is accepted at 95% confidence level. These results can be attributed
to the fact that a father can be working but would not be responsible and this has been
happening in our societigs living the burden of the child on the mother and other relations

even if both parents are still married.

Dealing with mother’s educational level, the logistic regreéssion result show that, mothers
with university education, polytechnic, training college, and nurses training college, senior
high and basic level eddcation met the.expected-sign of the study because they were all
positive.  Also mothers educationalvariables (university education, polytechnic, training
college, nurses training college, senior-high-and.basic level education) with uneducated
mothers being the control group were all significant at 5% significance level since all their
p-values, we:ﬁgl:;; -G.Gi.m mothers with university education, polytechnic,
training—college, nurses training college, senior high and basic level education having a
positive significant impact on basic school enrolment, it means the Ho hypothesis which
states that, mothers education does not influence basic school enrolment is rejected at 95%

confidence level. This means that if a mother has at least basic level of education, the
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probability that her child would be enrolled in school is very high as compared to an
uneducated mother (the control group). This therefore means mother’s education plays a
key role when it comes to basic school enrolment. This result is in line with a study by
Ranjan Ray (2000) in Peru and Pakistan which found that mother’s education can positively

influence the schooling of their children.

The positive significant impact of the education of both parents on the schooling of their
children is also in conformity to a study by Behrman and Wolfe (1987) in Nicaragua, King
and Bellew (1988) in Peru and Behram4 and Sussungkarn,(1987) in Thailand which found
that the effects of the mother’s and father’s schogling on children’s schooling achievements

do not significantly differ from each other but they all have positive significant impact.

Finally dealing with the employed mothers with the unemployed mothers being the control
group it had a positiye sign-(l. 2004) which met the expectation of the study. Also
employed mother’s as a variable had.a significant impact on basic sehool enrolment of their
children since its p-value of 0.001 was below 0.05. The positive significant impact of the
employed mother’s implies that, if .a mother is employed, the probability that she would
send her child to school is very high as compared-to amother who is unemployed (control).
This implies that the Ho hypathesisywhich states .that mother’s employment does not
influence basic school enrolment of their children-is tejected at 95% confidence level.

Finally the overall regression has a p-value 0.0000 which means that all the variables jointly

—

S

have an impact on basic school enrolment

——
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CHAPTER FIVE

SUMMARY OF MAJOR FINDINGS AND POLICY RECOMMENDATION

5.0 Introduction

This study was carried out basically to investigate the determinants of basic school
enrolment in Ghana focusing on some selected municipality and district in Ashanti region.
Chapter five will therefore deal with a review of the major findings of this study as well as

churning out policy recommendations and conglusions from thelentire study.
5.1 Summary of major findings

The study revealed that, out of the 400 randomly sampled children, 210 of them constituting
59 50% were males whilst 190 of them constituting 47:50% were females and their ages
ranged from 6years-16years. “Also.out of the 400 sampled children, 263 0fthem constituting
65.75% were enrolled in schivol whilst 137 of them constituting 34.25% were not in school
and this calls for serious attention because the laws of Ghana as well as the Millennium
Development Goal 2 are all pushing for universal coveragesin terms of basic education.
Also it was found that, out.of the 263 children who were in schooly 144 were males whilst
119 were females and out of-the’137 respondents who werg not enrolled in school, 66 of
them were males whilst 71 of them wer€ females From this we can see that out of the

sampled respondents the males in school were more than the females.

The study further revealed that, the order of birth of the 400 sampled children ranged from
e

the first born to the ninth born and none of them was an eight born and the number of

siblings from 1 to 9 siblings and none of them had 13 siblings. Concerning whether gender

influences basic school enrolment, the study revealed that, with female being the control

group, being a male does not have any significant impact on whether a child will be enrolled
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in school or not. Thus from the results, gender does not have any significant impact on
enrolment in basic school. Also even though age met the expected sign of negative, it was
found to be not significant and therefore the age of the child does not determine whether the
child will be enrolled in school or not. In addition the study revealed that, based on the 400

sampled children in the study area, the order of birth does not influence the probability that a

child will be enrolled in school or not.

Also the number of siblings was found to have a negative coefficient and also significant at
5% significance level and this implies that the rurpber ofsiblings had a negative significant
impact on basic school enrolment. This therefore ;nf:ans, the higher the number of siblings
of a particular child, the lower the probability that the child will go to school and the lower
the number of siblings of a particular person the greater the possibility that, the child will be
enrolled in school. Concerning the distance from home to the nearest possible school, the
study revealed that, distange does not have any significant impact on basic school enrolment
even though its negative sign is in confortity with-what.economic theory states. This results
can be attributed to the fact that, the study arcas especially Kumasi is relatively developed
with a lot of schools -and with relatively goed roads. With regard to fathers level of
education, the study found that-fathers with university_education, polytechnic, training
college, nurses training college, “senior” high and-basic level education have a positive
significant impact on basic school enrolment as compared to uneducated fathers (control
group). This m;s that if a father-hasat least basic level of education, the probability that
his_il'_:_i!g_wuuld be enrolled in school is very high as compared to an uneducated father (the

control group). This therefore means father’s education plays a key role when it comes t0

basic school enrolment.
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Also concerning father’s employment status, the study revealed that, even though the
employed fathers met the expected sign, it was not significant at 5% significance level. This
implies that if a father is working, it does not have any impact on the enrolment of his child
in school as compared to fathers who are not working (control group). This result can be
attributed to the fact that a father can be working but would not be responsible and this has
been happening in our societies leaving the burden of the child to the mother and other
relations even if both parents are still married. With regards to mother’s level of education,
the study found that mothers with univesityfedicationj pGlyteeimic, training college, nurses
training college, Senior high and basic level education had a positive significant impact on
basic school enrolment as compared to unedu€atéd, mothers (control group). This means
that if a mother has at least a basic level 'of education, thejprobability that her child would be
enrolled in school is very high as compared to-an uneducated mother (the control group).
This therefore means mother’s education plays a key role?when it comes to basic school

enrolment of their children.

Finally concerning mother’s employment status, the study revealed a positive significant
impact of the employed mobthers on schoolénrolment of their children as compared to the
unemployed mothers (control orolip), this implies—that,if a mother is employed, the

probability that she would send Rer'@hild #0: schicolsisrvery high as compared to a mother

who is unemployed (control).

e - ‘.'___'__..--——-_'_'_
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5.2 Conclusion

From the revelation above, it can be concluded that based on the randomly sampled 400
children, a person’s age, order of birth and the distance from home to the nearest school are

not that important when it comes to basic school enrolment.

Also it can be concluded that, the higher the number of siblings of a child the lower the
probability that, the child will go to s¢hpol andthis can b atfributed to the fact that, if the
family size is too big then huge sums of money would be needed to cater for all the
members of the family and therefore if these huge sums of money is not available then it
will affect certain key needs such as children’s education. The study can further conclude
that, the educationalslevel of both parcnts are very key when it comes to the enrolment of

their children in school and therefore if parents are educatedythe possibility that they would

send their children to school is very high.

Finally the study can conclude thatif a mother is workinggthe probability that she would
send her child to schoolis.higher than:that of a working father,/ This means when it comes

to basic school enrolment of'ehildren;mother’s employment is more important than father’s

employment.

5.3 Policy Recommendation

Based on the above findings, the study would prefer the following recommendations as

follows:

1. Given the fact that unedueated parents are highly unlikely to send their children to

school, this study would want 10 recommend that, major campaigns and education
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must be embarked upon by stake holders in education and the Government on how

education is important in order to encourage uneducated parents to send their

children to school.

2. Based on the fact that a large number of siblings of a child highly decreases the
probability that the child would go to school, there is the need for numerous
campaigns to be organized in the media, churches, mosques and any other social
gathering on the need for couplésto limitithe ndniber ofichildren they will give birth
to by adopting measures such us family planning. This when achieved, would help
families to use their limited resources 10 cater for the educational needs of the few
children they have given birth to rather than have a lot of children and not be able to

cater for their educational needs:

3. The study also would want 1o recommend thats ‘basic education should be made
entirely free for children with poor parents since mother’s employment was found to
be important and.the concepls of school feeding, capitation, .free uniforms ,etc be
deepened to cover all deprived areas.” Thus employed‘methers will work and get
income in order to send their ghtidren Lo school whilst the unemployed mothers who
are poor cannot.

4. Final-ly,ihc study would-wantto recommend that measures should be put in place to

punish fathers who work and have the means but deliberately or ignorantly refuse to
e ——

send their children to school for reason’s best known o them.
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5.4 Recommendation for future study.

This study was challenged in terms of the small sample size used since the logit model
adopted is very useful for large samples and this could affect the efficiency and
unbiaseness of the results, such that, variables that were expected to be significant were

not included.

Also the study is challenged in terms of the non inclusion of factors such as the culture,
income and religion of the respondents, to.fiad out,their lmpact.on basic school enrolment.
Thus if these factors were included we would have been able'to find out whether the income,

culture or the religion of a child’s parent will determine whether they would be enrolled in

school or not.
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APPENDIX ;. QUESTIONAIRE

KWAME NKRUMAH UNIVERSITY OF SCIENCE'AND-TECHNOLOGY

DEPARTMEN OF ECONOMICS

This questionnaire is to enable me collect mecessary«information 10 complete my M.A. thesis

on the topic:

DETERMIN@.GF BASIC SCHOOL ENROLLMENTS IN GHANA: CASE STUDY

OF THE KUMASI METROPOLIS AND THE ATWIMA MPONUA DISTRICT

_ﬂ'-'-—-_

All information provided in this study will be treated as confidential and your anonymity 1s

assured.
LisBsHARY
& FUELL KWAME NKRUMAH
79 {NIVERSITY OF SCIENCE & TECHNOLP"™

KUMAS |



1. Gender: [ ]boy [ ] girl

2. Do you attend school [ ] yes
[ | no
3. Which type of school do you attend? [ ] public school [ ] private school

4. Ape | ]

5. What do you want to do in future [ ]sing [ ] athletics or play football [ ]
pursue
University/ TTC/NTC/  poly * | others
SJherl y PO UIVRURICSHAITITITE - T

6. How many siblings do you have [ ]

7. Whom do you live with most.of the time? [ ] father and-mother [ ] father only [

]

Mother only [ ] ether relations

8. What is you order of birth [ |

9. How faristhe nearest school from your House |1 1ess than 1km [ ] 1-2km [ ] 2-

— e ’/‘_-———'"--_
3km[ ]3-5km[ ]5ormore km

—B. FATHER
10. What was the last school completed by your father? [ ] university [ ]

poly/ NTC/TTC/ A- level [ ]1SSSC/ O — level/DBS [ ]1JSS/Middle school [

] others



11. Presently you fatheris; [ ] working [ ]notworking [ Jretired [ ]

other,

12. Occupation: [ ] senior executive [ ] professional [ ] junior executive |
Jtrader [ ] clerical worker [ ] technical worker [ ] farmer | ]

others

13. For how long have your father been working? [ ] less than 5 years [ 15-10
years [ ]11 years and above

14. In which sectordoesyour father work? | [public [ ]private

15. Religion: [ ] Christian [ ]Muslim [ ] Traditional [ | other,

EPEEify ------------------------------- R s s w o E T TEET LAl EEET R pmm——— e e 0L

=
C. MOTHER e

-_#——.--

16. What was the last school completed by your mother? [ ] university [ |

poly/NTC/TTC/ A-level [ ]1SSSC/O- level/DB [ ]JSS/Middle school [ |

others
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17. Presently your mother is; [ ] working [ ] not working | Jiretired® S ]

others,

specify

lllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllll

18. Occupation: [ ] senior executive | ] professional [ ] junior executive [
] trader [ ] clerical worker [ ] technical worker [ | farmer [ ]

others ' (specify)

||||-|n||t--|unrun-r;-----.---.|....---.-.-..-i--.:"t;t-----ru--lri-"irqr ------------------------------

19. For how long has your mother been working? [ 4] less than 5 years [ ]15-10

years [ ]11 yearsand above

20. In which sector does your.mother work? [, Jpublic [~ Jprivate

21.Religion: [ | Christian'[+. ] Muslim [ wedeTraditional [ ] other,

Specify-llll-lill-i-q.-ilni"ln-ll!‘.- lllllllllllll !t----l|-|w|-tl-|--|+-|-I--r-||-ll||u|-i -----------------
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APPENDIX 2: Tables and Regression analysis

Table 3.0: Population Distribution of the Atwima Mponua District

GENDER NUMBER PERCENTAGE
MALES 55,719 51.48
FEMALES 52,516 48.52

TOTAL 108,235 100

Source: National Population Census, 2000.

Table 3.1: Economic Activities in the Atwima Mpofia District

Agriculture 79%
Commerce/Services 15%
Industry 6%
Total 100%

Source: (Marks Publication and Media Services, 2006).

Table 3.2: Distribution of School§/inthe Atwima Mponua District —2004/2005

Level Public Private Total

Pre-School 41 20 61
=

Primary ._—— |9 __———— 12 107

JH.S 47 2 49

—

SH.S. 2 0 2

Voc/Technical 0 1 |

Total 185 35 220

Source: Marks Publication and Media Services, 2006).
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Table 3.3: Facilities in Schools — Atwima Mponua District

LEVEL URINAL TOILET
Boys Girls Staff For all categories of people
Pre-School 26 29 8 19
Primary 51 56 11 30
J.H.S. 32 29 11 . 11
Total 109 4 | 60 60

Source: Marks Publication and Meads Services, 2006.

Table 3.4: Primary S

chool Enrolment in the Atwima Mponua District for 2004/2005

Academic year.

GENDER NUMBER PERCENTAGE
Boys 9369 53773

Girls 8051 46,22

Total 17,420 100

Source: Marks Publication andmeads.Services,

f-"'

—

Table 3.5: Transition to JHS in the Atwima Mponu

.-_--"-'--.-._

Academic Year.

2006

a District in the 2004/2005

GENDER NUMBER PERCENTAGE
Boys 1092 56.1
Girls 853 43.9
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Total

1945

100

Source: marks Publication and Meads Services, 2006.

Table 3.6: Repeaters in the Atwima Mponua District in the 2004/2005 Academic Year

GENDER PRIMARY J.H.S. TOTAL
Boys 624 50 674
Girls 512 31 543
Total 1136 81 1217

Source: Marks Publication and Meads Sdrvices, 2006,

Table 3.7: School Drop-Outs in the Atwima Vponua District — 2004/2005.

GENDER PRE-SCHOQOL PRIMARY
NO % NO %
Boys 26 46.1 1203 52.5
Girls 28 519 {184
47.5
Total 54 100 | 387 100

Source: Marks Publication and Meads.Services, 2006.

—m——

Table 3.8: The Distribution of Pre-Schools in the Kumasi Metropolis.

Level

Public —

Private

Total

Pre-

148

459

607
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School(2003/2004)

Pre-School (2006) 155 478 633

Source: Marks Publication and Media Services (2006).

Table 3.9: Pre-School enrolment in the Kumasi Metropolis

Pre-School Pre-School Actual number | Percentage in Pre-
Enrolment Population V. | @ “gre School.
IHL%& .
-] sC nu "'“
(2003/2004) 129,770 36,971 28.5%
(2005/2006) 144,978 | 58,530 40.4%

S WS
Source: Marks Publication and Media Services (2006).

Table 3.10: The Pre-Schools Enrolment among the Private and the Public Schools in

_

the Kumasi Metropolis.

-

Level P’inTi’i;_ﬁ ‘ Private ’ Total
Pre- 0032~ Iy {20999 % 36971

P i
School(2003/2004) |

Pre-School (2006) 17209 41321 58530

_——-""—-.—-

Source: Marks Publication and Media Services (2006).

le.. IBRARY
AME NKRUM
55 : UMAH
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Table 3.11: Primary School Enrolment in the Kumasi Metropolis

Pre-School Pre-School Actual number | Percentage in Pre-
enrolled in  pre- | School.
school

(2003/2004) 410,939 227179 55.3%

Source: Marks Publication and Media Services (2006)

Table 3.12: Distribution of Trained Teachers in the Kumasi Metropolis

s i

Trained Teachers Public Priy ate Total
Trained Teachers | 313 152 465
(2003/2004)

Trained Teachers | 400 162 562
(2005/2006)

Source: Marks Publication and Media Services (2006).

Table 3.13: Di:gtributinn of Untrained Teachers in the Kumasi Metropolis

Trained Teachers Public Private Total
Trained Teachers | 828d 13 841
(2003/2004)

Trained Te;ehers 1, 12l=— 15 1136
‘WUOQ

Source: Marks Publication and Media Services (2006).

. tabulate doyouschool Gender
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doyouschoo | Gender
1| male female | Total
........... B e s e a5 e e e
yes | 144 119 | 263
no | 66 71 | 137
........... o m .- .-
Total | 210 190 | 400
tabulate Gender typeofschool
| typeofschool
Gender | public sc private s | Total
........... FEPTORRSS P TS
male | 75 69 | 144
female | 78 41 | 119
........... FRPURUIPIIN, e T o
Total | 153 110 | 263
. tabulate doyouschool fatherwor
doyouschoo | fatherwor
1 | working mnot worki | Total
- ,,--"""-__-d_._
___________ +--------,_--_;--__-__-+__--_d-__-
" 224 39 | 263
no | 47 90 | 137
___________ P = T L
Total | 271 —129 | 400
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[.mmm
N

|
;ml fatheroccupation
' 1 | senior ex profesiio junior  trader clerical techaicel |




doyouschoo

2

]

. tabulate

doyouschoo

1

B

| fatheredu

| universit poly or N sss BASIC UEDUCATED | Total
L R b e bl ettt fmmmmm————-
| 73 27 48 93 22 | 263
| 1 7 12 37 8o | 137
L bt 4ommmmm———
| 74 34 60 130 102 | 400
doyouschool livewith

| livewith

| both pare father mother on other rel Total
B e e bl © - riainlats e e e

[ 151 11 25 76 263

| 70 11 22 34 137
e T ot ikl o Sefainiate® S $--==mm====

| 221 22 47 110 | 400

— —

tabulate doyouschool numberofsiblings
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doyouschoo | numberofsiblings

i | 1 2 3 4 5 Tl
Total
- e e T -
yes | 14 17 93 64 67 0|
263
no | 4 7 24 19 a4 6 |
137 [
- === m———-= - - o - A BN M e e e e e = -
Total | 18 24 117 83 111 6 |
400

doyouschoo | numberofsiblings

e R R e et e

-ﬂ;-—‘;-—:;__
doyouschool | numberofsiblings
Ll 15 16 17 18 19 | Total
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—

. tabulate

ambition

-

sing
athletics
university
TTC or NTC

other

-

., tabulate

- . e

1 1 0 18] 263
| 1 0 1 1 1| 137
o e 9, frmmm——————
| 1 1 2 1 2 400
ambition fatherwor
| fatherwor
| working not worki | Takal
femmmmcmmsmemmm——==——== Dl o Bl SRl
l 5 20 | 25
| 36 28 | 64
| 208 67 | 275
| 21 11 | 32
| 1 3 A 4
PRER P . ity ool --
| 271 129 | 400
doyouschool distance
| distance
|| el 2 3 4 5 | Total
e O SR L b et oo LR
| 141 83 18 19 2| 263
| 77 40 13 5 2 137
e S e TR L it i i $mm—mmm————
| 218 ~—123 31 24 4 | 400
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. tabulate doyouschool faterreligion

doyouschoo | faterreligion
1 | Christian Muslims Traditina other | Total
........... o o e i R S A DR e e e
yes | 194 35 33 I 263
no | 91 22 23 15 137
........... e e i 1 e
Total | 285 57 56 3¢ | 400

. tabulate typeofschool fatheredu

| fatheredu
typeofschool | universit poly or N sss BASIC VUEDUCATED | Total
............... Ieee—— . CRLLEDAtthete bt thdnots
public school | 36 8 24 68 am | 153
private school | 37 18 24 25 581 110
............... RN o B, oo o Et EFER o o= ot it
Total | 73 27 48 93 22 | 263

tabulate doyouschool fatheredu

doyouschoo | fatheredu

1 | universit poly or N 5SS BASIC UEDUCATED | Total
i —_—

........... N b oG R s S
____—yes | 73 27 48 93 22 | 263
no | 1 7 12 37 80 | 137
___________ e o b et s
Total | 74 —'34 60 130 102 | 400
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. tabulate doyouschool fatherwor

doyouschoo | fatherwor
1 | working not worki | Total
........... e o Sy e S i
yves | 224 i 263
no | 47 90 | 137
___________ Tl LN el s e ) e St e e
Total | 271 129 | 400

. tabulate fatheroccupation

fatheroccupation | Freq. Percent Cum.
................. PUDRIUIIPNERR Y, .
senior executive | 4 1.48 1.48
profesiionall | 64 23 .62 25.09
junior | 10 3.69 28.78
trader | 39 14.39 43,17
cleri;al | 3 o 44.28
technical | 23 §.49 52.77
farmer | 66 24 .35 R
other | 62 22,88 100.00
................. P ., e NPT i
Total | 271 100.00
i e
e e

. tabulate fathersector

LlL!HAHi
KWAME py
94 'MIUERS”’( GF KRUMAMN
SCIENCE H T fomy
M ECHNO? ¢



fathersecto

other | Total
a [y | 263
1] 137
2 | 400

r | Freq. Percent Cum.
............ o S S SR e R R
public | 96 35.42 35.42
private | 175 64.58 100.00
............ PO e e
Total | 271 100.00
. tabulate faterreligion
faterreligi |
on | Freq Percent Cum.
............ e e S R P e RS LS
Christians | 285 71.25 725
Muslims | 57 14.25 85.50
Traditinal | 56 14.00 99.50
other | 0.50 100400
............ FINRCRR Sy e i —ieite Th
Total | 400 100.00
tabulate doyouschool faterreligion
doyouschoo | faterreligion
1 | Christian Muslims Traditina
----------- +—-:;;~—--+--v---------—---a-------«---------+-«--------
yes |~ is& =35 33
no | 91 22 23
JEE———
........... +--_---_-__-__-___--_,___-__-_--_--_--_-__-_-+__--_-__--
Total | 285 57 56

. tabulate motheredu
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motheredu | Freg Percent Cum.
------------------- e i e i 1 e
university | 80 20.00 20.00
poly or NTC or TTC | 78 19.50 39.50
shs | 114 28.50 68.00
JHS | 58 14.50 82.50
Uneducated | 70 17.50 100.00
.................... o i e o e
Total | 400 100.00
tabulate doyouschool motheredu
doyouschoo | motheredu
1 | universit poly or N shs JHS Uneducate | Total
........... +__________,__-______u___________________-__--_____,__,_+________-_
yes | 68 64 83 40 8 | 263
no | e 14 31 18 62 | 137
........... s & e o = = T e ey B e A
Total | 80 78 114 58 70 | 400
-
Sl . e '
P

. tabulate motheredu
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motheredu | Freq. Percent
.................... i o o e
university | B0 20.00
peoly or NTC or TTC | 78 19.50
shs | 114 28.50
JHS | 58 14.50
Uneducated | 70 17 .50
.................... e e R e
Total | 400 100.00
. tabulate motherwor
motherwor Freg Percent Cum.
............ e Lt el ©
working | 282 70.50 70.50
not | 118 29.50 100.00
............ fomimen el M - - - - - e - - -~ e
Total | 400 100,00
. tabulate dn;ouuchool motherwor
doyouschoo | motherwor
1 | working not._ | Total
........... O SRy L
yes | — 227 36 | 263
no Tﬂf 3 55 ‘,,.—-—';';""" 137
j;;;;;;::"+ """""""""""""""" : tabote tanad bt
Total | 282 118 | 400

. tabulate motheroccupation
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senexeco
prutulliuﬁal
junior execo
trder
cllerk
famaer

others

168

tabulate motherreligion

12.41
13.83
73.40
76.60

97.16

100.00
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motherrelig |

ion | Freq. Percent Cum.
____________ S e e SO S g s e SR S S
Christians | 332 83.00 83.00
Muslimm | 55 13°75 96.75
Traditinal | 13 3.25 100.00
____________ T o e st v o
Total | 400 100.00

tabulate doyouschool motherreligion

doyouschoo | motherreligion
1 | Christian Muslimm Traditina | Total
___________ feemmmmma e m e e neee oo A -~
yves | 220 38 5 | 263
no | 112 17 8 | 137
........... PRI .. SR ZEET itk il
Total | 332 55 18 | 400

. logit yes male age numberofaiblings orderofbirth distance funiversity fpoly £fsss
fbasic fwork

> ing muniversity mpoly mshs mbasic mwozrking

Iteration O: log likelihood = =257 . 07152
Lo

Iteration 1: Yog likeli 9.21491

Iteration 2: log likelihood = -139.9284

~Fferation 3: log likelihood = -138.60305

Iteration 4: log likelihood = -138.56517
Iteration 5: log likelihocd = -138.56505
Iteration 6: log likelihood = -138.56505
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Logistic regression

Log likelihood = -138.56505

Number of obs

LR chi2 (15)

Prob > chi2

400

237.01

0.0000

0.4610

- -
- - u.---—-——-l-u---——_.--.---.-.——u-——-a-.———_--_u-.-.——_-_u--n-———__-..-——-l-———--l----—-—--n——-l---

age

numberofsi~s

orderofbirth

distance

funiversity

fpoly

fsss

fbasgic

fworking

muniversity
mpnly'

mshs

mbasic

mworking

Coef. Std. Err.
.0937488 .3109085
-.0185203 .0666924
-.25956 .0908727
.0624316  .1105877
-.0711892 .1709342
7.129392 1.53997
1.570601 .6867356
1.206058 .5398604
1.350162 .43476
.6940901 382417
2.451102 . 8121685
2.332654 .7808702
1.678577 7411276
2.086298 . 7333356
1,290426 “3B78372
-2.378313 1507313
- e

-0.42
4.63
2.29

223

1.82

100

Pseudo R2 =
P>|z| [95% Conf
0.763 -.5156206
0.781 -.14592349
0.004 -.4376672
0.572 2,1543164
0.677 -.406214
0.000 4.111107
0.022 .2246239
0.025 .1479511
0.002 .49B80485
0.070 -.0554333
0.003 .8592813
0.003 .8021765
0.024 12259931
0.004 . 6488865
02001 5302753
0% 027 —47 481728

- - -— _____..-________._.____.__.._._,.__,___.-.-—--——--——

----.---lr——-----——-—-1-—.—-—-1---————u-'——-d-----ﬂ-----.F——lr--——-l-w—-—-l-.-———-—-.---

.7031182

.1121944

.2791795

.263B356

10.14768

2.916578

2.264165

2.202276

1.443614

4,042923

3.863131

3.13116

3.523603

2.050573

-.2748985

—— - -
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